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ABSTRACT 


The purpose of this study was to determine if any significant 
differences exist between the job satisfaction of teachers involved in 
team teaching in team teaching schools and the job satisfaction of 
teachers in conventional schools. Data were collected from Edmonton 
junior high school teachers in both the Edmonton Public School District 
and the Edmonton Separate School District. Six schools were selected as 
team teaching schools and an equal number of conventional schools was 
chosen for comparative purposes. 

Teachers in the twelve schools completed the Purdue Teacher 
Opinionaire which was selected as a suitable instrument for the 
measurement of job satisfaction. Ten satisfaction factors are purported 
to be measured by this instrument: "Teacher Rapport with Principal", 
"Satisfaction with Teaching", "Rapport Among Teachers", ''Teacher Salary", 
"Teacher Load", "Curriculum Issues", ''Teacher Status", "Community 
Support of Education", ''School Facilities and Services", and "Community 


' A total satisfaction score was obtained by summing the 


Pressures.’ 
factor scores. Other data from the teachers were obtained from a 
personal and professional data questionnaire. 

The mean satisfaction factor scores and the total satisfaction 
scores of the team teachers in the team teaching schools were compared 
with those of teachers from the conventional schools. The team teachers 
were found to have statistically significantly higher mean scores on the 
three factors of Curriculum Issues, Community Support of Education, and 


School Facilities and Services, and a significantly lower mean score on 


the one factor of Teacher Salary. 
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Length of experience in team teaching was found to correlate 
positively at the 0.05 level with Satisfaction with Teaching, Community 
Support of Education, School Facilities and Services, and the total 
satisfaction score. However, this finding should be viewed cautiously 
since a high proportion of the teachers had only a limited amount of 
experience in team teaching. 

There was no evidence to suggest that the method by which the 
teachers became involved in team teaching was related to differences 
in the job satisfaction of the team teachers. No significant 
differences were found between the mean satisfaction scores and total 
satisfaction scores of teachers who chose to become involved in team 
teaching and those of teachers who were assigned to their team teaching 
positions without any choice in the matter. 

The team teachers involved in this study expressed greater 
satisfaction on three of the ten factors which were measured by the 
Purdue Teacher Opinionaire. Although this finding offers some support 
to the speculation that team teachers are more satisfied with their 
working situation than the conventional teachers, this study showed that 
the type of teaching situation does not appear to be a dominant variable 
in the determination of job satisfaction. The job satisfaction of 
teachers is affected by many variables, among which the type of teaching 


situation appears to be one. 
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CHAPTER I 


DISCUSSION OF THE PROBLEM 


Teachers possibly more than any other occupational group need 
an organization in which and through which they can derive satisfaction 
in fulfilling the expectations which are held for them. Griffiths 
claims that "in many respects, teaching is the least satisfying of all 
the professions because it is so difficult to see the results of one's 
labors.'' (13:146) Consequently, the development of morale in a school 
staff is one aspect of the administrative process which requires the 
close attention of the school principal. It is largely through his 
efforts that teachers are able to achieve satisfaction in their work. 

Team teaching, a relatively new pattern of school organization, 

has been claimed by many writers to provide a means through which 
teachers can derive a great deal more job satisfaction. This increased 
satisfaction results primarily from staff members working in much closer 
association than was the case in the more conventional teaching situation. 
This observation is made by Bair and Woodward (3:213), Dean (14:215), 
Feldvebel (8:47), and Polos (19:79), and is illustrated in the following 
quotation from Beggs: 

Team teaching can give the individual teacher increased 
professional stimulation and satisfaction as a result of contacts 
with colleagues about ideas, methods of instruction and students. 
Such stimulation and satisfaction is a morale booster. The 
exchange of ideas with another teacher and the feeling of 
accomplishment when a teacher verifies a contention with another 
teacher builds a sense of well-being and satisfaction. (4:46) 

However, factors other than the ''team-work'' have also been 


claimed to contribute to increased satisfaction through team teaching. 


Bair and Woodward contend that the increased recognition of individual 
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skills and talents and the opportunity to know the pupils better are 
contributing factors. (3:213) Bischoff and Enns observed an increase 
of the team members' prestige in the eyes of other teachers in the 
community. (5:4) Dean refers to better communication and increased 
motivation and cooperation in team teaching. (14:215) 

It should be noted that not all writers are so optimistic 
about the beneficial effects of team teaching on teachers' morale. 
Team teaching may produce lower staff morale as a result of the conflicts 
that can arise between team teachers and the members of the instructional 
staffs who are not team teaching. Meyer's description of his experience 
with team teaching (17:362-364), for example, illustrates that a 
measure of jealousy and envy is often directed towards the team teaching 
program by teachers involved in the more conventional teaching situation. 
Team teachers are criticised for keeping to themselves as a group and 
consequently communicating less with other staff members. As a result 
of the time and effort of administrators spent assisting teaching teams, 
some teachers feel that there is greater favoritism displayed toward 
teaching teams in contrast with teachers not participating in team 
teaching. 

Beggs claims that the possibility of morale problems is also very 
evident in team situations utilizing teachers who were formerly involved 
in the more conventional situation. 


Teachers must become accustomed to working in concert with 


another or others. .. . Somehow the self-contained classroom 
has insulated many teachers from the energy created when 
professionals talk about ideas in their field. . . . For some 


teachers it is disarming to confront disagreement and differing 
views. (4:45) 


Lust points out the importance of careful selection of staff for a 


team teaching situation: 
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It should be emphasized that teachers must be very carefully 
selected for an "open-area'' team teaching organization; otherwise, 
the disunity that may result could spell failure to this teaching 
method. Team teachers must be able to "give and take" in a 
constructive manner because of the close association and coop- 
eration with colleagues and auxiliary personnel so necessary to 
this method of teaching. (16:36-37) 

Consequently, although increased job satisfaction is one of the 

most strongly contended advantages of team teaching, claims are also 


put forth that team teaching can be detrimental to the job satisfaction 


of teachers. 


The Problem 


Statement of the problem. Are there significant differences 
between the job satisfaction of teachers involved in team teaching in 
team teaching schools and that of teachers in conventional schools? 

Since the prime purpose for undertaking this study was to provide 
information about job satisfaction in a team teaching situation, two 
sub-problems were formulated which relate specifically to the job 


satisfaction of team teachers. 


Sub-problems. (1) Does a significant relationship exist 
between the job satisfaction of teachers involved in team teaching and 
the length of experience in team teaching? 
(2) Does a significant relationship exist between 
the job satisfaction of teachers involved in team teaching and the manner 


in which they became involved in team teaching? 


Definition of Terms 
Two terms, job satisfaction and team teaching, are central to 


the basic problem investigated in this thesis. Since both terms are 
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4 
complex and susceptible to a variety of connotations, a discussion and 
a general definition of each are provided. In addition, team teaching, 
job satisfaction, and other associated terms are defined operationally 


for the sake of clarity. 


Morale and _job satisfaction--general definition. A great deal of 


confusion and difficulty is evident in the literature when writers attempt 
to arrive at some general definition of morale or job satisfaction. Smith 
indicates that there is a difference between the two terms: "Morale is 
dynamic and forward-looking, steadfast in the face of difficulty, 

whereas job satisfaction is a more static, shallow concept." (22:144) 
Dubin defines morale as "". . . the zeal with which an activity is 

carried out. The higher the morale, the greater is the zeal displayed 

by the people engaged in an activity."' (7:217) Job satisfaction he 
defines simply as ''. . . satisfaction people get from their tasks." 
(7:242) Gordon distinguishes between the terms as follows: 

Job satisfaction is commonly used to refer to the reactions of 
individuals to specific elements in their working environment, 
whereas morale often is applied to the general level of satisfaction 
and enthusiasm of individuals and groups. (12:387)” 

Instead of attempting to distinguish between morale and 

satisfaction, many writers either equate or note the equation of the 
two terms. This point of view has been taken by Rempel and Bentley 
(20:1), Johnson (15:4), Yuzuk (23:iii), and Feldvebel (8:44). Blocker 
and Richardson, in attempting to provide a critical review of morale 
research, noted the futility of attempting to divide studies dealing 
with morale and job satisfaction into two distinct categories: ''Any 


division of studies into these two categories is bound to be arbitrary 


and to contain a considerable amount of overlapping." (6:200) 
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Consequently, the following conclusion of Gill and Johnson was 
accepted: '"'. . . the term morale defies definition in any absolute 
sense. The most useful definitions are operational .. ."' (10:11) 
The general definition used in Johnson's thesis seemed to be suitable 
for this study. 

For the purpose of this study the term "morale" will be used 
as the equivalent of "job satisfaction". . . . According to this 
approach a person or group of persons who express a high degree 
of satisfaction with various aspects of their work situation are 
said to have high morale and conversely those who express 
dissatisfaction are said to have low morale. (15:4) 

Since job satisfaction and morale are to be considered as 

equivalent, the terms "morale factors" and "'total morale" which are 
used in the description of the Purdue Teacher Opinionaire (20:1-2) are 


referred to in this thesis as "satisfaction factors" and "total 


satisfaction." 


Job satisfaction--operational definition. The attitudes to 


various aspects of the work situation as expressed in responses to the 
items on the Purdue Teacher Opinionaire, and as measured by the total 


satisfaction score and the satisfaction factor scores on that instrument. 


Satisfaction factors. The ten factors identified and described 
by the authors of the Purdue Teacher Opinionaire; each factor purports 


to be a description of a dimension of teacher job satisfaction. 


Total satisfaction. A global measure of job satisfaction arrived 
at by summing the scores achieved on the ten satisfaction factors of the 


Purdue Teacher Opinionaire. 


Team teaching--general definition. As much confusion surrounds 


a definition of team teaching as morale and job satisfaction. This 
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6 
seems to have resulted from the fact that as schools accepted the concept 
of team teaching they adapted it to suit their own environment. Nystrand 
and Bertolaet, for example, claim that ". . . there are almost as many 
operational definitions of team teaching as there are schools employing 
the practice." (18:454) In his review of the research on team teaching 
Anderson writes: ''The term team teaching continued to be applied rather 
loosely to a wide variety of arrangements involving cooperation and 
collaboration among teachers." (1:456) 

Although some authors tend to apply rather rigid and precise 
definitions to the term, others who have written extensively in the 
field, such as Goodlad (11:11), Shaplin (21:16), Beggs (4:16), and 
Anderson (2:83), have used definitions which are much more flexible so 
that they can be applied to most, if not all, projects designated as 
"team teaching." It should be noted too that the term is often used 
synonymously with "cooperative teaching." 

Raderson |S general definition of team teaching seemed to be most 
suitable for this study. 

Team teaching is a formal type of cooperative staff organization 
in which a group of teachers accepts the responsibility for 
planning, carrying out, and evaluating an educational program, or 


some major portion of a program, for an aggregate of pupils. 
(2: 83) 


Team _teaching--operational definition. A teaching approach in 


which the learning experiences of a group of students are planned, 


presented, and evaluated collectively by a group of teachers. 


Team teaching schools. Those schools which, according to the 


selection procedure described in Chapter III, are engaged in team teaching 


as defined above. 
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Conventional schools. Those schools which, according to the 
selection procedure described in Chapter III, are not involved in team 


teaching. 


Team teachers. Teachers involved in team teaching in the team 


teaching schools. 


Conventional teachers. Teachers in the conventional schools. 


Other Variables 

In addition to job satisfaction and the teaching situation (team 
teaching and conventional), there are other variables related to the 
problems of the study. All teachers responding to the questionnaire 
(Appendix A.2) were asked to indicate their age, years of teaching 
experience, and years of post-secondary training by marking the 
appropriate responses. The teachers involved in team teaching were, in 
addition, required to indicate the length of their experience in team 
teaching, the manner in which they became involved, and their initial and 
present enthusiasm toward being involved in a team teaching situation. 
An open-ended "free response'' section also was provided for the respond- 
ents so that they could briefly outline the events which led up to 


their appointment in a team teaching situation. 


Hypotheses 


This study was to a considerable extent exploratory. Although 
much of the research and learned opinion suggests a positive relation- 
ship between teacher satisfaction and team teaching, no research was 
encountered which was directly related to teacher satisfaction in 


team teaching schools. Therefore, directional hypotheses did not seem 
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8 
appropriate and null hypotheses were formulated for the investigation. 
The hypotheses and related analyses were tested for significance at the 


0.05 level. 


Hypothesis 1.0 The mean total satisfaction score of teachers 
involved in team teaching in the team teaching schools is not 
significantly different from the mean total satisfaction score of 


teachers in the conventional schools. 


Hypothesis 1.1 The mean "Rapport with the Principal" score 
of teachers involved in team teaching in the team teaching schools is 
not significantly different from that of the teachers in the 
conventional schools. 

The following hypotheses (1.2 to 1.10) are similar to hypothesis 
1.1 except that the factor, "Rapport with the Principal", is replaced 


respectively by the following factors: 


Hypothesis 1.2 "Satisfaction with Teaching" 
Hypothesis 1.3 "Rapport Among Teachers" 
Hypothesis 1.4 ''Teacher Salary" 


Hypothesis 1.5 "Teacher Load" 


Hypothesis 1.6 "Curriculum Issues" 

Hypothesis 1.7 ''Teacher Status" 

Hypothesis 1.8 "Community Support of Education" 

Hypothesis 1.9 '"'School Facilities and Services" 

Hypothesis 1.10 "Community Pressures" 

Hypotheses 2.0 and 3.0 stemmed from the sub-problems and were 
designed to provide information relevant to the job satisfaction of only 


the team teachers. 
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9 
Measures of job satisfaction in hypotheses 2.0 and 3.0 involve 
all of the ten satisfaction factor scores referred to in Hypotheses 1.1 


to 1.10 as well as the total satisfaction score referred to in Hypothesis 


LO. 


Hypothesis 2.0 There is no significant correlation between the 
job satisfaction of team teachers and the number of years that they 


have been involved in team teaching. 


Hypothesis 3.0 The mean satisfaction factor scores and the mean 
total satisfaction score of the teachers who chose to become involved in 
team teaching are not significantly different from those of the teachers 


who were assigned to team teaching positions. 


Importance of the Study 


Team teaching has rapidly assumed the dimensions of a major 
educational movement in Canada. In Edmonton, for example, all of the 
newer schools, in both the Edmonton Public School District and the 
Edmonton Separate School District, have features built into them which 
will facilitate team teaching, and new additions to existing schools 
also have large teaching areas and small conference rooms included in 
their design. Administrators are encouraging team teaching, even in 
schools which do not have appropriate physical facilities. A 
commitment to this form of school organization appears to exist in 
both the public and separate school systems in Edmonton. 

Such a dramatic change in school organization has definite 
effects on the interpersonal relationships among teachers. This is 
especially true of team teaching since teachers are expected to work 


together "'as a team'' and are thereby compelled to work cooperatively 
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10 
with their colleagues and fulfill their share of the responsibilities. 
Furthermore, their teaching ability is now, more than ever before, open 
to the close scrutiny of their peers. 

This manifests a number of implications for school administrators 
since they contribute a great deal to establishing morale in the schools. 
One of the reasons why principals are turning to a team approach in 
teaching may be because it has been claimed to produce greater job 
satisfaction among teachers. Since there has apparently been no 
research evidence to substantiate this claim, it was hoped that this 
investigation would point out differences that exist in the job 
satisfaction of teachers in team and conventional teaching situations, 
so that principals and teachers contemplating the adoption of team 
teaching could have additional evidence upon which to base their 


decision. 
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CHAPTER II 
REVIEW OF RELATED RESEARCH 


Since this research project was primarily concerned with 
comparing teacher satisfaction in team and conventional teaching 
Situations, a review of research dealing with both teacher satisfaction 
in general and teacher satisfaction in team teaching situations in 
particular was pertinent to this study. 

The review of related research is organized into three general 
areas of study: 

(1) identification of factors that affect the morale or job 
satisfaction of teachers; 

(2) examination of the relationship between morale or job 
satisfaction and other factors in the teaching situation; and 

(3) examination of the morale or job satisfaction of teachers 


in team teaching situations. 


Job Satisfaction 

The study of job satisfaction in schools began soon after 
World War II. A great deal of interest had been generated by the 
publication of surveys of job satisfaction in industrial settings and 
this turned the attention of educators to the question of teacher job 
satisfaction. Studies of teacher job satisfaction which resulted are 
reviewed in this thesis. 

The reviews of research in studies by Keeler (19:16-26), 
Okonkwo (22:12-32), and Johnson (17:1-3,8-12,21-22) have covered the 
topic quite thoroughly. Therefore, the intent of this review is to 


present a framework of research in teacher job satisfaction, highlight 
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14 
some of the more notable studies, and update the reviews presented in 


the aforementioned studies. 


Factors affecting teacher job satisfaction. Research in teacher 


job satisfaction can basically be placed in one of two categories: 
(1) the search for factors that affect teacher job satisfaction in 
general, and (2) the investigation of the relationship between job 
satisfaction and other factors which contribute to the organizational 
climate. 

One of the earliest studies which attempted to identify the 
factors which affect teacher job satisfaction was carried out by Hedlund 
and Brown in 1948. (14:40-42) Reactions to seventy-five specific 
living and working conditions were requested from 3,000 teachers in 117 
schools in New York State. The causes of dissatisfaction in teaching 
were grouped into four categories: salary conditions (insufficient to 
live as well as others carrying similar responsibilities, men more 
dissatisfied than women), teaching conditions (no relief from pupil 
contact, classes too large, teaching too tiring), community conditions 
(lack of transportation and community support), and administrative 
conditions (lack of opportunities for advancement, lack of feedback on 
the quality of work, unsatisfactory support with discipline problems). 

Hunter, in his study of teacher attitudes (16: 345-352), sent 
questionnaires to all teachers in the New Orleans public schools in 1950, 
1953, and 1956. Since the results were obtained from "yes" and "no" 
responses to statements regarding the school and living-working conditions, 
the findings are reported in terms of percentage of responses reacting 
favorably toward the specific items. Most of the respondents indicated 


that causes for dissatisfaction were found in the following areas: 
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handling atypical pupils and discipline problems, the teaching load, 
salary, recognition and reward for exceptional service, having work 
properly evaluated, and advancement and promotion on merit. Hunter 
noted areas of improvement from one survey to the next and concluded 
that periodic attitude surveys stimulated morale in that teachers are 
led to believe that somebody is interested enough to try to find out how 
they feel. 

A more extensive survey to discover the factors that affect 
teacher morale was carried out by staff of the George Peabody College 
for Teachers and was reported by Harap. (12:55-57) Responses were 
obtained from teachers in twenty school systems between the years 1949 
and 1957. The commonest causes of poor morale that were identified were: 
inadequate salaries, large classes, poor administration, lack of daily 
rest periods, unsatisfactory plant and buildings, and a lack of teaching 
materials and equipment. A good salary scale and reasonably small classes 
were found to be the next most potent factors creating teachers' satis- 
factions. From an analysis of sub-groups among teachers, Harap noted 
that morale was slightly higher among teachers in the elementary schools 
than it was among teachers in the high schools. He further concluded 
that administrators tended to overestimate the degree of morale in their 
schools. 

In 1955 a research project, involving twenty-four school systems 
and 5,000 teachers, was undertaken by Redefer and a group of graduate 
students of New York University. (23:59-62) He reported that teacher 
job satisfaction was affected by teachers' efficiency and the quality 
of their teaching, teacher-community relations, a sense of participation, 


relations with the school board, the administration within the school, 
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the adequacy of communication in the school system, and the recognition 
of effort. Age, sex, marital status, and merit increments were variables 
noted as not having an effect on job satisfaction. (24:5-7) 

Chase reported contradictory findings (7:127-132) in a study which 
involved returns from 1,784 teachers in over 200 school systems in forty- 
three states. Personal variables, such as those reported by Redefer, 
were found to relate to teacher satisfaction. Higher satisfaction was 
experessed by elementary teachers, women, more experienced teachers, 
higher paid teachers, and teachers rated as more enthusiastic by their 
superintendent. Other features of the working situation which were 
found to produce greater satisfaction were the freedom to plan work, a 
high quality of professional leadership and supervision, participation 
in educational planning and policy making, and good working conditions. 

A study on a much smaller scale was conducted by McLaughlin 
and Shea (21:216-224) in seventeen elementary schools and ten secondary 
schools in California. Teachers were asked to list all items of 
dissatisfaction which they considered hindrances in performing their daily 
tasks, to note the most annoying, and to comment freely. 

Items of dissatisfaction reported in order of frequency were as 
follows: excessive clerical work, inadequate salary, supervisory 
duties at school, negative student attitude toward learning, extra 
functions after school, over-enrollment of classes, inadequate 
equipment and facilities, faculty teacher-administrator relationships, 
ineffective school disciplinary policies, the presence of behavior 


problems in most classrooms, and impolite student reaction to 
teacher leadership. (21:217) 


More recent research in teacher job satisfaction was conducted by 
Sergiovanni in Monroe County, New York. (27: 66-82) The results of his 
study indicate that achievement, recognition, and responsibility were 


factors which contributed predominantly to teacher job satisfaction. 


af i” 
noliingoses edi bne .maieye a | 
eeldalisy sxsw ainemeroni jtr9m brs ,8u: ate 4 3 eam 2 | 
(S-2:aS) .aotstosialise dot a jostie ns $3 

inc? 


dotdw ybuse » nt (SEL-TS1:5) egaibnit TA oqax se 
Ht a ieee hero “ie 


Est ses * 
Aes ape 


-yIT02 ak nensaNA loorlo2 OOS xevo ot exsrioa9d ‘pet, to 
|tetebet yd bedxoge1 92od3 es dove .eoldeiiey. per! 08 by 

gaw noltiostaitse xrslgil -motjoaialiee 15119693 ot 
,etadoas3 beonstisaxs stom ,femow ,etsdosst x P 
tisdt vd ottesieudins s1om es botst exodoBsi bus “arerlos 
s15W dotdw nolisuzte. gntolrow aft to eowsae? 19430 : 

s ,Ar0w malq o3 mobse1it sii sisw notiosieitee cre 
nokasqiots 18g notetvisque bas qhtexehaah isnotes bs 
.anoijdibnos gntosow boog bas ,gatdem yoilog bas gata 


ey . 
niifigusIoM yd bestoubnos asw eisze asiisme dowm r 


me 


yisbnoose noi bas alooroe yrsinsmols ngeanoves al on 
J 
to amet Ils tert 03 bees. stew exedoast 


vitab atois gnimzotisq at helenae! bexebienoa ‘aio 


i 7 
¢4 


-“ise7t Inemmoo 03 bas eres mi 

ur aay) 
as si9w yoneupst? t6- 19b10 of bax 
vroelvisque «yisibe steupsbent ; 
s13x0 ,gninzsel b1swo3 obustize Jn 19 E 
aisupabant . -eseaslo to dneml ons 
,egidenolsslox ‘Yolarielsimbs-r91o593 \ | 
toiveriad to eanseze1q 913 chetah hae ic 
‘o3 aa rsonss ingbuce mes . ce 


17 
Interpersonal relations with subordinates (students) and peers, super- 
vision, school policy and administration, personal life, and fairness- 
unfairness were factors which contributed predominantly to teacher job 
dissatisfaction. The remaining factors appeared to be bipolar, 
possessing the potential to contribute to both satisfaction and 
dissatisfaction. The satisfiers and dissatisfiers which were identified 
tended to be mutually exclusive, that is, some factors were satisfiers 
when present but not dissatisfiers when absent; other factors were 
dissatisfiers, but when eliminated as dissatisfiers did not result in 
positive motivation. Sergiovanni concluded from these findings that 
satisfaction factors of réachers were related to the work itself whereas 
factors which were dissatisfiers related to the conditions or environment 
of work. 

In 1967 Adair also conducted a study in New York State with a 
similar design and purpose: '". . . to identify those factors in the job 
of a teacher which lead to either satisfaction or dissatisfaction." 
(1:28) His results confirmed Sergiovanni's findings in that he also 
found that the job factors which serve to motivate the individual are 
different factors entirely from those that produce dissatisfaction. 
Those aspects of the teaching situation which act as satisfiers were 
found to be intrinsic with the task of teaching. The greatest amount of 
dissatisfaction results from the extrinsic job factors. 

The final study to be discussed in this section was carried out 
by Rempel and Bentley. Although their main purpose was to develop an 
instrument which would measure teacher morale, they did identify factors 
which affect teacher morale. In the original instrument, 145 items were 


chosen as a result of internal consistency item analysis techniques. 
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18 
(25:223-240) Through a factor analysis, eight factors or dimensions of 
morale were identified. As a result of further testing and refinement 
(26:3-4), the original 145 items were reduced to 100 and ten factors were 
identified: teacher rapport with the principal, satisfaction with 
teaching, rapport among the teachers, teacher salary, teacher load, 
curriculum issues, teacher status, community support of education, school 
facilities and services, and community pressures. The revised 
version of the Purdue Teacher Opinionaire was administered to a sample 
of 3,023 high school teachers in Indiana and Oregon. Reliability was 
determined from a test/re-test of the instrument. The correlations 
reported were all above .60 and most were .80 or greater. The validity 
of the earlier form of the instrument was determined by both "expert 
judgement" and "peer selection" techniques. Since there was a strong 
relationship between the expert judgement criterion and the peer 
selection (25:240), the instrument was concluded to have validity as an 


indicator of teacher morale. 


The relationship between job satisfaction and other factors. 


Besides attempting to identify the factors which affect teacher job 
satisfaction, writers in this area of educational research have also 
related job satisfaction to other factors in the organizational climate. 
Keeler's review of research, for example, illustrates studies which have 
focused on the relationship between morale and productivity (19: 16-21) 
and between morale and leader behavior (19:21-26). He notes 
contradictory findings from research studying the relationship between 
morale and productivity. Anderson found significant differences in 
morale between schools with high student achievement and schools with 


low student achievement whereas Congreve's results indicated that no 


e AS 
SI ; "ite. f Pet ore 


lo enolenemlbh 30 exosot srigio— sexsetenn vonoeh 
tnamentis1 bas gntias2 ysdiwi ic. spake ek. 


etew #102082 nod baa O0OL oF beoubex s1swW emssi 2A tend Lg 


dtiw nottostelsea ,Psqionttq 93 eae 


,bsof zedose3 ,yielse t2ri9837 2199693 ort gnome 3% 198 


7 : Ast 


loorise ,noiteoubs to tt0qque yIinummos -eudese 1s1i3803 , 28 


wi 


bseives ofT -eouueesig Gitnyineg bee) -eeolvise bas 
es ™ ons 


aa 
giqmae 6 03 betoleiaimbs 26w dxdaneinted xorigb9T a bys 


aaw vttiidalfesi. .sogst0 bes shptbal nt exado6ea | te 


anotisferi02 sit .inemursjent sq 10. 345% -ax\ deo? an 


gsibtiavy eT .193s91g 10 08. s18W Jeo bos 09. onadaleel 


ar - 
disqxs" diod yd bentmrsisd esw tia miieipeet ont to mx07 


J 


gnoise 8 esw sisi sonte BaUplahosd., 7 peer cial x99q" 
1994 siz bons noiizsiizo tfemag but yasges ‘eda 99% ot 


ne 2s vitbilsv svad o3 bsbulsmoo 2aw. sasmurseat a + (C wt 
i - 
* Maeg soo 


Te fi ; 
i a Lia : 
870398) _terijo_ bne notiosizisse dof _ng5w: sod qi] 
doj xerose3 ioatip. do bet e103982 ond vite ris 

the ay 
a . 


oals svsri io $9891 iscotss5ubs to ‘poxe aia nh are2 


“ey “y ie 7 yy 


= i 


sjemifo Isnotissinegio Sci at 2103982 sacle! 


oe 


oven tlotdw asibuze estertauvilt tama 


a 
a" 


a 


(18-d1 :@1) \alvisouboxq, bre slexom nae ‘ 
ont 


a 


aed, ql 
JS 


' 
ied 


seine oH ei Is a solve 


¢ 
si 2S 
panna 


at 299; metab snio¥ 

y = ‘ Nie ole a) 
| datw efectos bas anamave: 
: — ; og ae ae 


gen) a: oh so | 


19 
relationship existed between morale and achievement. 

Keeler points out that much of the research on teacher morale 
has been related to the leader behavior of the administrators. The 
studies which he cites as examples of this research indicate that such 
a relationship does exist. 

Okonkwo's review of related literature (22:12-32) illustrates 
research which has dealt with the relationship of teacher satisfaction 
and the various factors included in his questionnaire: administrative 
factors, working conditions, pupil factors and work load, church factors, 
and personal factors. He summarizes this review as follows: 

Administrative-teacher communication, human relations and 

participation by teachers in policy making were found to be the 
main causes of dissatisfaction in administrative factors. Day- 
to-day personnel practices were perceived by teachers as crucial 
in their satisfaction with working conditions. Matters of pupil 
discipline and over-enrollment affected satisfaction and in 
church systems lack of promotional opportunities caused dissat- 
isfaction among teachers. (22:31-32) 

A recent study by Johnson includes a review of research 
pertaining to the relationship between job satisfaction and the socio- 
economic status of schools. (17:8-12) He notes that although most of 
the research indicates that teachers in low status schools are less 
satisfied with their work situation and have lower morale than their 
counterparts in more affluent areas, there is also some evidence to the 
contrary. Some teachers find definite satisfaction in teaching the 
underprivileged. (17:13) Johnson's own study, for exampie, did not 
reveal any significant difference on the total morale scores of teachers 
from high status schools compared to teachers from low status schools. 
He did find, however, that teachers in the low status schools had 


statistically significant lower mean scores on three of the ten factors 


of the Purdue Teacher Opinionaire (Teacher Salary, Curriculum Issues, 
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20 
and Community Support of Education); and a significantly higher mean 
Score on one factor (Rapport with the Principal). (17:iii) 

Perhaps of even more significance to this study, however, is the 
fact that Johnson, in illustrating the validity of the Purdue Teacher 
Opinionaire, outlined a number of studies which have isolated the 
relationship of teacher job satisfaction to the various factors in the 
instrument. (17:21-22) 

Another recent study utilizing the Purdue Teacher Opinionaire was 
conducted by Collins in an Indiana high school. (9:3-10) It was 
stimulated by the rivalry between union (AFT) teachers and non-union 
(NEA) teachers and the speculation that a growing militancy among 
teachers was affecting morale. The results revealed that non-union 
teachers had significantly higher morale for the status and salary 
factors and for total morale. Other significant interactions revealed 
that younger, lower salaried, non-tenure, lesser-experienced union 
teachers had higher morale than older, higher salaried, most-experienced 
union teachers while the opposite was found for non-union teachers. 

The final study to be discussed in this section was reported by 
Blumberg and Weber in November, 1968. (5:109-113) This study focused 
on the possible relationship that might develop between the manner in 
which a teacher perceives his supervisor's behavior and teacher job 
satisfaction. The job satisfaction of 210 teachers enrolled in graduate 
courses in Temple University was measured using an incomplete sentence 
test, and the supervisor's behavior was described in terms of an adapt- 
ation of Flanders' direct-indirect categories. The results indicated 
significant differences in satisfaction scores related to differential 


perceptions of supervisory behavioral styles. Differences in teacher 
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A 
satisfaction scores seemed to be related to the amount of emphasis that 
teachers see their supervisors putting on indirect behavior in supervisory 


interaction. Such behavior is defined as concern for the teacher as a 


person and a concern for collaborative problem solving. 


Team Teaching 


Although the concept of team teaching has been on the educational 
scene since the mid-fifties, very little research evidence has emerged 
on this pattern of school organization. Furthermore, nearly all the 
"research" that has accompanied the team teaching movement has been 
descriptive and subjective. Joyce claims that this could probably have 
been expected, however, since ". . . the people who have conducted such 
studies were concerned with bringing about an innovation and either 
guarding against gross damage to children or fending off critics." (18: 
325) 

Heathers (13:27-33), in his review of research on cooperative 
teaching, notes that practically all studies can be placed in one of 
four categories: pupil achievement, pupil adjustment, parental attitudes, 
and teachers' attitudes. He observes that most studies have dealt with 
pupil achievement and usually indicate that scores on standardized tests 
are about the same with cooperative teaching as with the self-contained 
classroom. Studies dealing with pupil adjustment have indicated no 
evidence of any harmful effects with cooperative teaching; some indicate 
that cooperative teaching aitciaient ell trewcasirdea gs Gite development. Other 
research studies have shown that the majority of parents hold favorable 
attitudes towards cooperative teaching. Similarly, the few findings that 
have reported teachers' attitudes suggest that they have reacted 


favorably toward cooperative teaching. Regarding the research on teachers' 
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attitudes, Heathers writes: 

It is evident that the attitudes of teachers toward cooperative 
teaching are decisive factors in its present success and its future 
use in America's schools. In the light of this fact, it is 
remarkable how few of the research studies have obtained specific 
information about teachers' attitudes. (13:31) 

Other writers such as Carlin (6:348-353), Joyce (18: 323-337), 

and Drummond (15: 220-226) present views which tend to agree with Heathers' 
assessment of team teaching research. They note a lack of research on 
team teaching and an emphasis on the assessment of pupil achievement. 
Carlin points out a need for research in such areas as teacher satis- 
faction, teacher education and in-service effectiveness, all of which 

seem to be considerably enhanced in team teaching. (6:349) Joyce 

also notes that some of the important first questions in the study of 
team-teaching have not been studied carefully. One area that he mentions 
is teacher morale: ''Theoretically, a team of people working together 


should be able to create a quite potent social climate. How can this be 


done?" (18:328) 


Team teaching and teacher satisfaction. As indicated by the above 


writers, and confirmed by a search of the literature, there has 
apparently been no research done on teacher satisfaction in team teaching 
schools. The only literature available that bears any association with 
satisfaction in team teaching comes from subjective reports on various 
team teaching projects, and surveys of attitudes toward team teaching. 
The National Association of Secondary School Principals (NASSP) 
was the organization from which the idea of a team function in teaching 
emerged. Aided by grants from the Ford Foundation and the Fund for the 
Advancement of Education, a commission appointed by the NASSP supervised 


experiments in junior and senior high schools across the United States. 
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The reports from these experiments contain insights into teacher 
satisfaction in team teaching. 

The report on the University of Chicago Laboratory School 
project (11:189-197), for example, indicates that although the team 
began the project in "high spirits", several factors operated to 
diminish the high morale. One factor they noted in particular was that 
there perhaps was "too much togetherness.'’ (11:194) On the other 
hand, Clawson describes quite different results in an Illinois high 


school. 


It would seem definitely established that teachers gain enthusiasm 
for working closely together on a team, and are given a better 
opportunity to benefit from the close association such an arrangement 
provides. (8:96) 

A similar report is given on the morale of the teachers involved 

in a project in San Diego, California. 

Basic to the success of this project were the classroom teachers. 
Working as a team stimulated the teachers to give extra time and 
effort to their instructional responsibilities. They were willing 
to try out new ideas and new approaches to teaching. They were not 
discouraged if some of their ideas did not succeed as well as they 
had hoped. (4: 166) 

Mason (20: 363-365), describing a project in Connecticut which was 
not part of the NASSP study, indicates that teacher morale seems to be 
extremely high among team teachers. He further reports that morale of 
students also improves, that they adjust well to new methods, that they 
are stimulated to further study, and that they appreciate meeting 
different teachers. 

Information gathered from the Claremont, California project was 
compiled by Douglass. In discussing the effect of team teaching on the 


teachers' attitudes he wrote the following: 


When teachers who are participating in team teaching are asked 
what they consider the most important effects of team teaching on 
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24 
various key aspects of the school curriculum, their comments are 
consistently positive. The one area most considerably affected, 
however, has been the teacher's own pleasure and satisfaction in 
teaching. The impact upon curriculum development, guidance 
functions, student motivation, etc., while positive, is not as 
important an effect in their minds. (15:233) 

A study conducted in Edmonton by Bischoff (2:1-4) was designed 
to measure pupil achievement in team teaching and conventional situations, 
but revealed factors other than achievement which developed during the 
project. Growth in professionalism was indicated by more frequent 
consultation with professional periodicals, colleagues, and university 
staff. Teaching methods became more diversified, curricula were 
analyzed and modified, and the prestige of the team teachers rose. The 
net result noted by Bischoff was ''a dynamic improvement in staff 
morale."' (3:4) 

Davis' study (10:38-39) involved interviews with seventy-two 
team teachers in fifteen public secondary schools in the northeastern 
United States. He reported that although the teachers' attitudes were 
generally favorable, the poorest attitudes toward team teaching were 
exhibited by those teachers who were forced into the program with no 
real understanding as to its purpose. These teachers were seen to 
resent the loss of their identity as the teacher in a designated class- 
room. 

In a study carried out by the Canadian Education Association in 
1964 (28:3-16), information was gathered on twenty-four schools across 
Canada which were engaged in team teaching. The respondents were asked 
to comment briefly on the progress of their trials with team teaching 
under three headings: best features, worst features, and factors that 


seemed to be essential for successful team teaching work. One of the 


three best features was staff morale. It was felt that (a) teachers grow 
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25 
professionally in their team meetings, (b) there is obvious benefit to 
staff members because of cooperation, and (c) the repetition of lessons 


is eliminated. (28:14) 


Summary of Chapter IT 


The first group of studies reviewed in this chapter were 
studies which attempted to identify the factors which affect teacher 
job satisfaction. An examination of these studies revealed eight 
factors which were commonly identified. Five of the eight factors 
appeared in most of the studies: (1) teacher-administrator 
relationships, (2) satisfaction with teaching, (3) teacher load, 

(4) teacher salary, and (5) school facilities and services. The three 
remaining factors were identified in more than one of the studies but 
did not appear in as many studies as the five previously mentioned 
factors. The three factors were: (1) relationships among the faculty 
members, (2) teacher-community relationships, and (3) adequacy of the 
curriculum. 

The Purdue Teacher Opinionaire, which was used to measure teacher 
satisfaction in this study, contains all eight of the factors mentioned 
above. In addition, it includes "teacher status' and "community 
pressures" to comprise a total of ten factors in the instrument. 

Studies were also reviewed which examined the relationship between 
teacher morale or satisfaction and other factors in the teaching situation. 
Some of these "other factors'’ encountered in the literature were pupil 
achievement, leader behavior, socio-economic status of the schools, and 
union membership. 

Although no studies were encountered which directly examined 


the relationship between teacher satisfaction in team teaching as 
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26 
compared with conventional teaching situations, a search of the 
literature did reveal some studies which dealt with the relationship 
in part. This last group of studies reviewed in this chapter generally 
indicate that teacher satisfaction is enhanced in a team teaching 


situation. 
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CHAPTER ITI 
INSTRUMENTATION AND METHODOLOGY 


This study compared the job ‘satisfaction of team teachers and 
conventional teachers. Chapter IIL contains a description of the 


instruments and research procedures used in making this comparison. 


Instrumentation 


The Purdue Teacher Opinionaire. The instrument used to 
measure teacher satisfaction was the Purdue Teacher Opinionaire. The 
first form of the opinionaire was developed in 1961 and contained 145 
items purporting to measure various dimensions of teacher morale. As 
a result of factor analysis 100 items and ten factors were isolated in 
the final form of the instrument. The ten factors of the opinionaire 
are defined by the authors as follows: 


Factor 1 - "Teacher Rapport with Principal" deals with the 
teacher's feelings about the principal -- his professional 
competency, his interest in teachers and their work, his ability 
to communicate, and his skill in human relations. 


Factor 2 - "Satisfaction with Teaching" pertains to teacher 
relationships with students and feelings of satisfaction with 
teaching. According to this factor, the high morale teacher 
loves to teach, feels competent in his job, enjoys his students, 
and believes in the future of teaching as an occupation. 


Factor 3 - "Rapport Among Teachers" focuses on a teacher's 
relationships with other teachers. The items here solicit the 
teacher's opinion regarding the cooperation, preparation, ethics, 
influence, interest, and competency of his peers. 


Factor 4 - "Teacher Salary'' pertains primarily to the teacher's 
feelings about salaries and salary policies. Are salaries based 
on teacher competency? Do they compare favorably with salaries 
in other school systems? Are salary policies administered fairly 
and justly, and do teachers participate in the development of 
these policies? 
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Factor 5 - "Teacher Load" deals with such matters as record- 
keeping, clerical work, ''red tape,'' community demands on teacher 
time, extra-curricular load, and keeping up to date professionally. 

Factor 6 - "Curriculum Issues" solicits teacher reactions to 
the adequacy of the school program in meeting student needs, in 
providing for individual differences, and in preparing students 
for effective citizenship. 

Factor 7 - "Teacher Status" samples feelings about the 
prestige, security, and benefits afforded by teaching. Several 
of the items refer to the extent to which the teacher feels he 
is an accepted member of the community. 

Factor 8 - "Community Support of Education" deals with the 
extent to which the community understands and is willing to 
support a sound educational program. 

Factor 9 - "School Facilities and Services" has to do with 
the adequacy of facilities, supplies and equipment, and the 
efficiency of the procedures for obtaining materials and 
services. 

Factor 10 - "Community Pressures" gives special attention to 
community expectations with respect to the teacher's personal 
standards, his participation in outside-school activities, and 
his freedom to discuss controversial issues in the classroom. 
(3:4) 

The particular items which appear in each of the ten factors 

are indicated in Appendix A.1. 

This opinionaire was used by Johnson in his study of the 
relationships between teacher satisfaction and the socio-economic 
status of schools. In his thesis he relates the basis upon which the 
authors of the instrument claimed for it considerable reliability 
(2:19-20) and validity (2:20). In addition to the evidence provided by 
the authors, Johnson cites a variety of studies which have identified 


satisfaction factors similar to those in the Purdue Teacher Opinionaire. 


C2224) 


Teacher Questionnaire. The Teacher Questionnaire (Appendix A.2) 


was prepared so that personal and professional data could be obtained 
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from the respondents. The first section of the questionnaire contained 
six items designed to provide an indication of the age, marital status, 
years of teaching experience, years of post-secondary training, and main 
teaching subject area of the teachers. The second section included the 
following variables which were related only to the team teachers in the 
sample: years of team teaching experience, method of involvement in 


team teaching, and enthusiasm toward team teaching. 


Methodology 


The sample. The study was conducted in selected junior high 
schools of the Edmonton Public School District and the Edmonton Separate 
School District. All junior high school teachers involved in team 
teaching in schools designated as team teaching schools and the junior 
high school teachers in the same number of schools designated as 
conventional schools were included in the sample. 

In order to select the team teaching schools, the appropriate 
central office staff member in each system was contacted and asked to 
identify the junior high schools in which team teaching was being carried 
out. Seven such schools were identified in the public system and four 
in the separate system. The principal of each of these schools was 
then contacted in order to determine which of the schools could be 
included in the sample. The criteria for inclusion were as follows. 

(1) The team teaching conducted in the school must be consistent 
with the definition used in this study. 

(2) The majority of the teachers teaching junior high school 
students in the school must be involved in team teaching. 


Four of the public schools and two of the separate schools 
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32 
were, on the basis of these criteria, designated as team teaching 
schools for the purposes of the study. 

After the team teaching schools were selected, the central office 
staff members were again contacted and asked to select a similar number 
of conventional schools. In making their selection, they were requested 
to match the conventional schools with the team teaching schools as 
closely as possible on aspects such as socio-economic status of the 
district, characteristics of the principal, and junior high school 
enrolment in the school. Although such a matching procedure was recog- 
nized as being quite subjective, having the schools matched to some 
extent was felt to contribute to much more meaningful results than a 


completely random selection of the conventional schools. 


Collection and treatment of the data. Each of the twelve schools 
was visited and the project was explained to the principal. An attempt 
was made to attend a staff meeting in each school in order to ier eitre 
the study and distribute the questionnaire but this was only possible 
in three of the schools. 

The questionnaires were ready for distribution just two weeks 
prior to the Easter vacation. Some of the schools had already held their 
monthly staff meetings and because of the Easter vacation would not be 
holding another one for a period in excess of a month. Consequently, 
if a staff meeting was to be attended in each of the schools, the 
completion of the study would have been seriously delayed and other 
limitations may have been imposed on the study (e.g., conditions in the 
schools associated with job satisfaction varying throughout the time 
interval). In order that the questionnaires could be distributed and 


collected before the Easter vacation, staff meetings were attended only 
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in those schools which were holding them in the week during which the 
questionnaires were distributed. 

Each teacher was given a Purdue Teacher Opinionaire (Appendix A.1), 
a personal and professional data questionnaire (Appendix A.2), a list of 
instructions (Appendix A.3) and a printed answer sheet (Appendix A.4). 

The teachers were requested to seal the materials in the envelopes provided 
and return them to the individual selected to collect the materials in 

each school. The completed questionnaires were collected after two or 
three days and follow-up visits were made to all schools in order to 
achieve a high return. 

The responses to the Purdue Teacher Opinionaire were scored in 
accordance with the instructions in the manual. (3:8) Weights for the 
items were assigned as follows: 

(1) When "A" agree was the keyed response, the weights were: 


A PA PD D 
4 3 2 1 


(2) When "D" disagree was the keyed response, the weights were: 


Factor scores were derived by summing the weights which have been 
assigned to the items belonging to a given factor.* The total score 
is the sum of all factor scores. The ten factor scores and the total 
were normalized to a mean of five and a standard deviation of one. 

The comparison of continuous variables such as satisfaction 
scores, age, years of experience, and years of post-secondary 


education with dichotomous variables such as the type of teaching 


*See Appendix A.1 for the keyed responses and the factors to 
which the individual items belong. 
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34 
situation (team and conventional) and sex involved the use of t tests. 
Pearson product-moment correlations were utilized when it was 
necessary to show relationships among continuous variables. For 
example, correlations were used to show the relationship between 
satisfaction scores and experience in team teaching. 
The level of probability accepted as significant was set at 


0.05. (1:166) 


Assumptions. This study was carried out on the basis of three 

basic assumptions. These assumptions were that: 

(1) the teachers' anonymous responses were reliable and that the 
opinionaire was a valid and comprehensive measure of teacher satisfaction; 

(2) team teaching, as defined in this study, was actually being 
conducted in those schools designated as team teaching schools; and 

(3) the use of parametric statistics was suitable for the data 
collected from the questionnaires (i.e., the responses from the Purdue 
Teacher Opinionaire and the variables of age, experience, training, and 


enthusiasm were assumed to be continuous). 


Delimitations. The study was delimited to full-time junior 
high school teachers in team teaching schools in the Edmonton Public 
School District and the Edmonton Separate School District, and a 
comparable group in conventional schools in the two systems. All 
principals, all teachers who reported spending fifty per cent or more 
of their working time on administrative duties, and part-time teachers 
were omitted from the sample. The measure of satisfaction of the 


teachers was delimited to the 1968-1969 school year. 
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Limitations. Suggestions have been made that satisfaction will 
vary throughout the school year due to circumstances within the school. 
Circumstances may have existed at the time of the administration of 
the opinionaire which led to high or low satisfaction. Consequently, 

a major limitation of the study was that the level of satisfaction 
measured at the time of the administration of the opinionaire may not 
have been indicative of the general level of satisfaction of the teachers 
throughout the school year. 

Every attempt was made to conceal the purpose of the study 
from the respondents. No indication was given that the results from 
the Purdue Teacher Opinionaire were to yield a measure of teacher 
satisfaction, nor were the teachers told that team and conventional 
groups of teachers were being compared on the basis of their scores on 
the opinionaire. However, the respondents probably did realize that a 
comparison was being made of team teachers and conventional teachers. 
This realization would have resuited from the last section of the 
questionnaire which was to be answered by "'team teachers only." Although 
this may have biased the results in some respects, there is no way of 
knowing the extent or direction of such bias. 

A final limitation of the study is a limitation inherent in any 
study which insures the anonymity of the respondents. Since the 
respondents were not identified, no attempt could be made to approach 
them individually if their questionnaire was not returned or if it was 
incomplete. Consequently, follow-up attempts to insure a high return 
could only be made generally to all individuals participating in the 
study. Those respondents who did not complete their questionnaires or 


who returned them incomplete may have biased the returns, especially 
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36 
if they did not return or complete them because of some factor in their 


teaching situation associated with their job satisfaction. 


Summary of Chapter IIT 


The instrument selected to measure teacher satisfaction was 
the Purdue Teacher Opinionaire. In addition, a questionnaire was 
developed which was composed of two sections. The data obtained from 
the first section provided personal and professional information from 
both the team teachers and the conventional teachers. The second 
section was answered only by the teachers involved in team teaching 
and provided data pertaining to the length of their experience in team 
teaching, their initial and present enthusiasm toward team teaching, 
and the manner in which they became involved in team teaching. It was 
assumed that these instruments produced reliable and valid responses. 

A total of twelve Edmonton schools was selected to participate 
in the study. The first six to be selected were team teaching schools. 
An equal number of matching conventional schools was then chosen. The 
questionnaires were distributed to the full-time junior high school 
teachers in the selected schools. 

The responses to the Purdue Teacher Opinionaire were scored in 
accordance with the instructions in the manual. Comparisons and 
relationships among the variables were shown by means of t tests and 


Pearson product-moment correlations. 
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CHAPTER IV 
DESCRIPTION OF THE SAMPLE 


This chapter presents data which include a description of the 
schools from which the sample was drawn, a summary of the distribution 
and return of the questionnaire, and a description of the personal 
and professional characteristics of the teachers in the sample. In 
each case, with the exception of data which pertain only to the team 
teachers in the sample, the data for both the team and conventional 


teachers were presented together so that comparisons between the groups 


could be made. 


Characteristics of the Schools 

The total enrolment of the twelve schools in the sample ranged 
from 265 to 782 students and the total number of teachers in the schools 
ranged from 13 to 36. Five of the schools were combined elementary- 
junior high schools and seven had junior high school grades only. 

An examination of Table I shows that the team teaching schools, 
with a mean enrolment of 394.66, were on the whole considerably smaller 
than the conventional schools, for which the mean enrolment was 622.67. 
However, when only the secondary pupils and teachers in the schools were 
considered, the figures were quite comparable. The mean enrolment of 
secondary pupils was 367 in the team teaching schools and 368 in the 
conventional schools; the mean number of secondary teachers was 20.00 
in the team teaching schools and 19.33 in the conventional schools. 

The number of secondary teachers ranged from nine to thirty-one in the 
team teaching schools and from nine to thirty-five in the conventional 


schools. 
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TABLE I 


NUMBERS OF PUPILS AND TEACHERS: IN EACH SCHOOL 


Total Total No. of No. of No. of No. of 

School no. of no. of elem. sec. elem. sec. 
pupils teachers pupils pupils teachers* teachers* 
e A 566 31 --- 566 -- 31 
= B 503 28 --- 503 -- 28 
end Cc 333 16 166 167 7 9 
23) iD 376 21 --- 376 -- 21 
var 265 13 --- 265 -- 13 
aigeter F 325 18 --- 325 -- 18 
ES 
Total 2368 127 166 2202 7 120 
Mean 394.66 21017 166 367 7 20 
G 619 29 291 328 11 18 
= H 501 25 299 202 13 12 
Shae Wea 580 29 --- 580 -- 29 
ee tal 669 35 --- 669 -- 35 
ae | K 782 36 561 224 23 13 
oh ZotelL 585 23 377 208 14 9 
s 

Total 3736 177 1528 2208 61 116 

Mean 622.67 29.50 382 . 368 15.25 19.33 
Grand total 6104 304 1694 4410 68 236 

Grand mean 508.67 251183 LAs? 367.5 5.67 19.67 


*Includes administrators and part-time teachers. 
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Response to the Questionnaire 

The number and percentage of questionnaires distributed, returned, 
and in usable condition from each of the team teaching schools and 
conventional schools is shown in Table II. The total usable return 
of 81.32 per cent, although considered satisfactory, was lower than 
anticipated in light of the attempt made to ensure a high return. 
This may have been due in part to two factors: (1) some of the 
principals indicated that the teachers in their schools had already 
participated in a number of research projects during the year, and 
(2) the questionnaires were distributed just two weeks prior to the 
Easter vacation which was apparently quite a busy period due to the 
extra duties associated with examinations. Consequently, a number 
of the teachers may have felt too burdened with previous questionnaires 
and the demands of examination time to return the questionnaires or to 
fill them out completely. 

A total of eighty-three questionnaires was distributed to the 
team teaching schools and ninety-nine to the conventional schools for 
a total distribution of 182. The number distributed to individual team 
teaching schools ranged from eight to twenty-one. The range in the 
conventional schools was from eight to thirty-one. 

Sixty-nine of the eighty-three questionnaires distributed to 
the team teaching schools and seventy-nine of the ninety-nine distributed 
to the conventional schools were usable for the analysis. The total 
number of usable questionnaires was 148. The number of questionnaires 
which were finally used from each of the team teaching schools ranged 
from four to fifteen. In the conventional schools the range was from 


six to twenty-three. 
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TABLE II 


NUMBERS OF QUESTIONNAIRES DISTRIBUTED AND RETURNED 


rr ae eee eT eee ee eee 
eee eee esas ee 


TEAM TEACHING SCHOOLS 
A B C D E ¥ Total 


Number of 
questionnaires 
distributed 21 15 8 13 a1 15 83 


Number of 
questionnaires 
returned 18 15 5 13 9 13 73 


Percentage 
returned 85.71 100.00 62.50 100.00 81.82 86.87 87.95 


Number of 
usable 
questionnaires* 15 15 4 r3 9 jee) 69 


Percentage 
usable 71.43 100.00 50.00 100.00 81.82 86.67 83.13 


CONVENTIONAL SCHOOLS Grand 

G H i J K L Total Total 
Number of 
questionnaires 
distributed i 8 26 32 12 8 99 182 
Number of 
questionnaires 
returned 13 7 19 25 12 8 84 157 
Percentage 
returned 100.00 87.50 73707 (785127. 100,0021007007 8455. “86.26 
Number of 
usable 
questionnaires* 13 6 18 23 Lz fi 79 148 
Percentage 
usable 100.00 75.00 69.23 71.87 100.00 87.50 79.80 81.82 


a ———— 
2 LAD ILL TET I TO TT Ta TY a I a ET! 


*Partially completed and blank questionnaires were discarded. 
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Characteristics of the Teachers 
The variables related to the teachers fall into two fairly 


distinct groups, dealing with personal and professional characteristics. 


Personal variables. Of the 148 teachers in the usable sample, 
seventy-two were male and seventy-six were female. Although there were 
slightly more females than males in the total sample, the males were 
the larger group in the sample of team teachers with 55.07 per cent of 
the total male and 44.93 per cent female. Among the conventional 
teachers, however, there were more females than males, females comprising 
56.96 per cent of the total and males the remaining 43.04 per cent. 

Data regarding the frequency distribution of the sex of the respondents 
are summarized in Table III. 

The frequency distribution of the marital status of the teachers 
in the sample is also summarized in Table III. The largest proportion 
of teachers in both the team teaching schools and the conventional 
schools were married (approximately 70 per cent in both). The respondents 
described as having single status comprised 26.08 per cent of the team 
teachers and 22.78 per cent of the conventional teachers. A total of 
4.35 per cent of the team teachers and 7.59 per cent of the conventional 
teachers were in the category accounting for status classified as other 
than single or married. This distribution indicated very similar 
proportions of team teachers and conventional teachers in each of the 
marital status categories. 

The distribution of the ages of the team and conventional 
teachers, shown in Table IV, was positively skewed for both groups. No 
teachers reported ages of under twenty years and only three were over 


fifty-five. The proportion of teachers in the youngest age category 
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TABLE IV 


FREQUENCY AND PERCENTAGE FREQUENCY DISTRIBUTIONS OF AGES OF 
TEAM TEACHERS AND CONVENTIONAL TEACHERS IN THE SAMPLE 


Frequency Percentage frequency 
Category Range Team Conventional Team Conventional 
(years) teachers teachers teachers teachers 


(N=69) (N=79) 


8 over 55 1 2 1.45 2455 
7 51-55 -- 6 -<-- 7.59 
6 46-50 4 4 5.80 5.06 
5 41-45 2 6 2.90 7.59 
4 36-40 5 7 7525 8.86 
3 31-35 7 11 10.14 13.92 
2 26-30 29 16 42.03 20.25 


1 20-25 21 27 30.43 34.18 
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(20-25 years) was nearly the same in both groups but proportionately 
more than twice as many team teachers as conventional were in the next 
category (26-30 years). All age categories which included individuals 
older than thirty years, with the exception of the 46-50 years category, 
had a larger proportion of conventional teachers in them than team 
teachers. 

Professional variables. A comparison of the number of years 
of teaching experience of the team teachers and conventional teachers 
is shown in Table V. With the exception of the second category which 
included teachers with two years of teaching experience, each of the 
first four categories contained a larger proportion of team teachers 
than conventional teachers. The total of the percentage frequencies 
in the first four categories revealed that 88.40 per cent of the team 
teachers and 70.88 per cent of the conventional teachers in the sample 
had less than ten years of experience--a difference of over 17 per cent. 
Another noteworthy comparison is the proportion of teachers in each 
group who were in their first year of teaching. Whereas only 6 per cent 
of the conventional teachers were in this category, 16 per cent of the 
team teachers were just beginning their careers. 

The distribution of the years of post-secondary education of 
the team teachers and the conventional teachers, also illustrated in 
Table V, was close to normal with the heaviest concentration of both 
groups having four years of training. An examination of the percentage 
distribution in each category indicates very little difference between 
the team teachers and the conventional teachers. 

Table VI provides a comparison of the distribution of the team 


and conventional teachers in terms of the subject area in which the 
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FREQUENCY AND PERCENTAGE FREQUENCY DISTRIBUTIONS OF TEAM TEACHERS AND 
CONVENTIONAL TEACHERS IN THE SAMPLE BY SUBJECT AREA IN WHICH 
THE MAJORITY OF THETR~ TEACHING TIME WAS SPENT 


Frequency 


Subject Team 
teachers 
(N=69) 
Mathematics 12 
Science 15 
Social Studies 15 
English 14 
French 5 
Physical Education 3 
Fine Arts 2 
Home Ec. or Ind. Arts 3 


TABLE VI 


Conventional 
teachers 


(N=79) 


12 
10 
11 


18 


7 


Team 
teachers 


4 


235 


15. 


12 


Percentage frequency 


Conventional 
teachers 


19 


. 66 


.86 
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48 
majority of their teaching time was spent. The largest proportions 
of both groups were primarily engaged in teaching the core academic 
subject areas of mathematics, science, social studies, and English. 
Much smaller proportions spent most of their teaching time in the 
other subject areas of French, physical education, the fine arts, home 
economics and industrial arts. A comparison of the distribution of the 
two groups revealed that a larger proportion of team teachers (81.11 
per cent) than conventional teachers (64.55 per cent) spent the majority 
of their teaching time in the core academic areas. Conversely, a 
larger proportion of conventional teachers than team teachers spent 


the majority of their teaching time in the other subject areas. 


Data from the team teachers. In addition to the personal and 
professional data discussed previously in this chapter, the team teachers 
in the sample provided information relevant to their involvement in 
team teaching. This information is summarized in Tables VII, VIII, and 
IX. 

An examination of Table VII reveals that 50.72 per cent of the 
respondents were engaged in their first year in a team teaching situation 
and that 82.60 per cent were either in their first or second year of 
team teaching. A relatively small proportion of the team teachers in the 
sample (17.40 per cent) reported having more than two years of team 
teaching experience. 

Two items were included in the questionnaire in order to obtain 
the teachers' perception of their enthusiasm toward their involvement 
in a team teaching situation, both initially and presently (i.e., at 
the time of the distribution of the questionnaire). The summary of 


the responses to the items, presented in Table VIII, indicates that 
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TABLE VII 


FREQUENCY AND PERCENTAGE FREQUENCY DISTRIBUTIONS OF YEARS OF EXPERIENCE 
IN TEAM TEACHING OF TEAM TEACHERS IN THE SAMPLE 


(N=69) 

Number of years of Frequency Percentage 
team teaching frequency 
experience 

5 or more 1 1.45 

4 6 8.69 

3 *, ixeo 

2 pay) 31.88 


1 eis 50.72 
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TABLE VIIT 
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FREQUENCY AND PERCENTAGE FREQUENCY DISTRIBUTIONS OF RESPONSES TO ITEMS 
DESCRIBING INITIAL ENTHUSIASM AND PRESENT ENTHUSIASM OF TEAM 


TEACHERS TOWARD THEIR INVOLVEMENT IN TEAM TEACHING 


(N=69) 


Initial Enthusiasm 
Teachers' perception 


of their enthusiasm Frequency Percentage 
frequency 
very high 26 37.68 
high 17 24.64 
moderate 22 31.88 
low 3 4.35 


very low sf 1.45 


Present Enthusiasm 


Frequency Percentage 


frequency 


27.54 
31.88 
31.88 

4.35 


4.35 
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TABLE IX 


FREQUENCY AND PERCENTAGE FREQUENCY DISTRIBUTIONS OF TEAM TEACHERS WHO 
CHOSE TO BECOME INVOLVED IN TEAM TEACHING AND THOSE WHO WERE 
ASSIGNED TO TEAM TEACHING WITHOUT ANY CHOICE 


(N=69) 
Method of Frequency Percentage 
involvement frequency 
Chose to become 
involved 50 72.46 


Assigned without 
any choice 19 27854 
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By, 
both the initial and present enthusiasm of the respondents toward team 
teaching was perceived by the majority as either high or very high, by 
nearly one-third as moderate, and by only a small proportion as low or 
very low. The biggest proportional difference between the initial 
enthusiasm and present enthusiasm, as perceived by the respondents, was 
in the ''very high'' category. Whereas 37.68 per cent of the team teachers 
perceived their initial enthusiasm as "very high", only 27.54 per cent 
perceived their present enthusiasm in the same category. 

The final fixed response item in the questionnaire was designed 
to provide an indication of the manner in which the respondents became 
involved in team teaching. As summarized in Table IX, 72.46 per cent 
of the team teachers were able to choose to become involved in team 
teaching whereas 27.54 per cent were assigned to their positions as 
team teachers without any choice on their part. 

The final item on the questionnaire was an open-ended ''free 
response" in which the respondents were requested to briefly describe 
the events which led up to their appointment in a team teaching 
situation. Forty-six of the sixty-nine team teachers who completed the 
rest of the questionnaire answered this item. Although there were a 
variety of responses to the item, all responses appeared to fall in one 
of the following five categories. 

(1) The respondent requested an appointment or a transfer either 
to a team teaching school in general or to a particular team teaching 
school. (N=13) 

(2) The respondent came to a team teaching school as a result of 
personal contacts with either the principal of a team teaching school 


or a central office supervisor. (N=12) 
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53 
(3) The respondent was assigned to a team teaching position without 
any previous consultation. (N=12) 
(4) The respondent was a student teacher in a team teaching school 
and was appointed to a similar position when hired. (N=5) 
(5) Other (a variety of responses which neither grouped together 


nor fell into one of the above categories). (N=4) 


Summary of Chapter IV 


Junior high school teachers in six team teaching schools and 
six conventional schools participated in this study. One of the team 
teaching schools and four of the conventional schools contained both 
elementary and junior high school grades and the remaining seven schools 
contained junior high school grades only. A total of 182 questionnaires 
was distributed to the schools and 148 were found to be usable for the 
analysis, a total usable return of 81.32 per cent. 

The personal variables of the teachers which were described in 
this chapter were sex, marital status, and age. The total sample 
contained approximately an equal number of male and female teachers, 
but the largest proportion of the team teachers was male and the 
largest proportion of the conventional teachers was female. About 
70 per cent of the respondents were married, and the distribution of 
the team and conventional teachers in each of the marital status 
categories appeared to be very similar. The distribution of each 
group according to age tended to be positively skewed, and the majority 
of both the team teachers (72.46 per cent) and the conventional 
teachers (54.43 per cent) were less than thirty-one years of age. 

Professional data pertaining to the number of years of teaching 


experience, the number of years of post-secondary education, and the 
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main teaching subject area were also included in this chapter. 
Examination of the distribution of years of teaching experience revealed 
that 16 per cent of the team teachers and 6 per cent of the conventional 
teachers were in their first year of teaching, and that 88.40 per cent 
of the team teachers and 70.88 per cent of the conventional teachers 
had less than ten years of teaching experience. The distribution of 
the years of post-secondary education of the team teachers and the 
conventional teachers was close to normal with the heaviest concentration 
of both groups having four years of training. An examination of the 
distribution of the team teachers and the conventional teachers according 
to the subject area in which the majority of their teaching time was 
spent revealed that a larger proportion of team teachers than conventional 
teachers spent the majority of their teaching time in the core academic 
subject areas of mathematics, science, social studies, and English as 
opposed to the other subject areas of French, physical education, the 
fine arts, home economics and industrial arts. 

The data which were obtained from only the team teachers revealed 
that over 80 per cent of the respondents were in either their first or 
second year of team teaching, that the majority perceived both their 
initial and present enthusiasm toward team teaching as either high or 
very high, and that nearly three-quarters had been given the choice of 
whether or not to become involved in a team teaching situation as opposed 


to being assigned to their position with no choice on their part. 
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CHAPTER V 
ANALYSIS OF THE DATA 


Included in Chapter V are a description of the findings from each 
hypothesis tested, a presentation of other noteworthy findings, and a 
discussion of the findings resulting from the testing of the hypotheses. 

The Pearson product-moment correlation and the t test were the 
methods used to determine whether any significant relationships 
existed between job satisfaction and the independent variables of the 
schools and the staffs. The correlation technique seemed to be 
applicable for the relationships between continuous pariablces The 
independent variables which were continuous were age, years of teaching 
experience, years of post-secondary education, years of experience in 
team teaching, and initial and present enthusiasm toward team teaching. 

The t test was used when comparisons were made between sub-samples 
produced on the basis of dichotomous variables. Three of the independent 
variables were dichotomous, namely, whether the teachers were involved in 
a team or conventional teaching situation, whether the teachers were male 
or female, and whether the team teachers chose to become involved in a team 
teaching situation or were assigned to their positions without any choice. 

Appendix B contains a comparison of the mean scores on each of the 
100 items of the Purdue Teacher Opinionaire for teachers in the two types 
of schools. These results are not commented upon in the thesis and are 
included for reference only. 

Analysis of variance was used to compare the twelve schools in 
the sample on the basis of the mean satisfaction factor scores and the 


mean total satisfaction scores of the teachers in the schools. 
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Testing of the Hypotheses 


Hypothesis 1.0. ''The mean total satisfaction score of teachers 
involved in team teaching in the team teaching schools is not 
significantly different from the mean total satisfaction score of the 
teachers in the conventional schools." 

As seen in Table X, the team teachers had a mean total satisfaction 
score of 50.90 as compared with 49.45 for the conventional teachers. 

The t value for the difference between these means was 1.357 which 
was not significant at the 0.05 level. Therefore Hypothesis 1.0 of 
no significant difference between the mean total satisfaction score 
of team teachers in the team teaching schools and of teachers in the 


conventional schools could not be rejected. 


Hypothesis 1.1-1.10. ''The mean satisfaction factor scores of 
teachers involved in team teaching in the team teaching schools are not 
significantly different from those of the teachers in the conventional 
schools." 


As indicated in Table X the value of t did not reach 


acceptable levels of probability for the following factors: "Rapport 
with the Principal", "Satisfaction with Teaching", ''Rapport Among 
Teachers", ''Teacher Load", ''Teacher Status", and ''Community Pressures." 


Therefore, Hypotheses 1.1, 1.2, 1.3, 1.5, 1.7 and 1.10 of no significant 
difference between the mean scores could not be rejected. 

Although the value of t on "Rapport with Principal" was lower 
than that required for significance at the 0.05 level, it was high 
enough to be indicative of a tendency among the team teachers to be 


more satisfied with this aspect of their working situation. 
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TABLE X 


MEAN SATISFACTION FACTOR SCORES AND TOTAL SATISFACTION SCORES 
OF TEAM TEAGHERS- AND CONVENTIONAL TEACHERS 


Mean Scores* 


Level of 
Factor Team Conventional t Probability 
(N=69) (N=79) (two-tail) 

1. Teacher rapport 

with principal Saei7 4.87 1.866 0.064 
2. Satisfaction with 

teaching 4.98 5.04 -0.368 0.714 
3. Rapport among 

teachers 5.05 4.98 0.385 0.700 
4. Teacher salary 4.79 5120 -2.563 0 a0Adl. 
5. Teacher load 5.01 4.99 0.076 0.939 
6. Curriculum issues 5.42 4.66 5.025 0.000 
7. Teacher status 4.99 5.03 -0.249 0.803 
8. Community support 

of education S720 4.86 22116 0.036 
9. School facilities 

and services 5.40 4.66 4.819 0.000 
10. Community pressures 4.89 Sebo -1.564 0.120 


i 


TOTAL SCORE 50.90 49.45 1.357 O.2¢7 


ee Ta en 


*Scores have been normalized to a mean of 5.0 and a standard 
deviation of 1.0. 
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The value of t reached acceptable levels of probability for 
four of the ten factors. The team teachers had a significantly lower 
mean score on "'Teacher Salary", and significantly higher mean scores 
on "Curriculum Issues", "Community Support of Education", and "School 
Facilities and Services." Therefore Hypotheses 1.4, 1.6, 1.8, and 


1.9 were rejected. 


Hypothesis 2.0. '"'There is no significant correlation between 
the job satisfaction of team teachers and the number of years that 
they have been involved in team teaching." 

The correlation coefficients of each of the ten satisfaction 
factors and total satisfaction with the years of experience in team 
teaching are shown in Table XI. The coefficients were all positive, 
and the value needed for significance at the 0.05 level was reached 
in four instances. Length of experience in team teaching correlated 
significantly with "Satisfaction with Teaching", ''Community Support 
of Education", "School Facilities and Serwices', and total satisfaction. 
No significant correlation was found between length of experience in 
team teaching and "Rapport with the Principal", "Rapport Among Teachers", 
"Teacher Salary", "Teacher Load", "Curriculum Issues", ''Teacher Status", 
and "Community Pressures." 

The value of the correlation coefficient between length of 
experience in team teaching and ''Teacher Salary'' was lower than the 
figure required for significance at the 0.05 level, but nevertheless 
was high enough to indicate a tendency toward a relationship. 

In accordance with the findings summarized above, there was no 
evidence to reject Hypothesis 2.0 for the correlations between length 


of experience in team teaching and factors 1,3,4,5,6,7, and 10. For the 
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TABLE XI 


CORRELATION COEFFICIENTS BETWEEN LENGTH OF EXPERIENCE IN TEAM 


TEACHING AND SATISFACTION OF TEAM TEACHERS 


Factor Correlations Level of 
probability 
1. Teacher rapport 

with principal 0.079 0.520 

2. Satisfaction with 
teaching 0.243 0.044 

3. Rapport among 

teachers ia ik yey 0.263 
4. Teacher salary 0.235 U. 052 
5. Teacher load 0.118 0.336 
6. Curriculum issues Os 154 0.206 
7. Teacher status 0.162 0.183 

8. Community support 
of education 0.374 0.001 

9. School facilities 
and services 0.257 0.033 
10. Community pressures 0.101 0.407 
TOTAL SCORE 0.250 0.038 
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60 
correlations between length of experience in team teaching and factors 


2,8 and 9 and total satisfaction Hypothesis 2.0 was rejected. 


Hypothesis 3.0. ''The mean satisfaction factor scores and total 
satisfaction score of the teachers who chose to become involved in team 
teaching are not significantly different from those of the teachers who 
were assigned to team teaching positions." 

An examination of Table XII reveals that there were no significant 
differences between the mean scores of teachers who chose to become 
involved in team teaching and teachers who were assigned to team 
teaching positions on any of the satisfaction factor scores or on the 
total satisfaction score. Therefore, there was no evidence to reject 
Hypothesis 3.0 of no significant difference between the mean satisfaction 
factor scores and total satisfaction score of the teachers who chose to 
become involved in team teaching and the teachers who were assigned to 


team teaching positions. 


Other Findings 


In addition to the findings resulting from the testing of the 
hypotheses, other findings were noteworthy and had some bearing on the 
hypotheses of the study. 

As may be seen in Table XIII, a comparison of the mean ages and 
the mean number of years of teaching experience of both groups revealed 
a difference significant at the 0.05 level with the team teachers 
being the younger group and the group with the least amount of teaching 
experience. However, a comparison of the mean number of years of post- 
secondary education revealed no significant difference between the two 


groups. Furthermore, since the level of probability was .941, the 
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TABLE XIT 


MEAN SATISFACTION FACTOR SCORES AND TOTAL SATISFACTION SCORES OF TEAM 
TEACHERS WHO CHOSE TO BECOME INVOLVED IN TEAM TEACHING AND THOSE 
WHO WERE GIVEN NO CHOICE REGARDING THEIR INVOLVEMENT 


Factor 


Teacher rapport 
with principal 


Satisfaction with 
teaching 


Rapport among 
teachers 


Teacher salary 
Teacher load 
Curriculum issues 
Teacher status 


Community support 
of education 


School facilities 
and services 


Community pressures 


TOTAL SCORE 


Mean Scores 


Chose 


(N=50) 


No choice 
(N=19) 


t 


»841 


»379 


5073 


.748 


. 188 


474 


452 


-709 


.093 


~747 


.687 


Level of 
probability 
(two-tail) 


0.457 
0.239 


0.637 
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TABLE XIII 


MEAN AGE, MEAN YEARS OF TEACHING EXPERIENCE, AND MEAN YEARS 
OF POST-SECONDARY EDUCATION OF TEAM TEACHERS 
AND CONVENTIONAL TEACHERS IN THE SAMPLE 


Means 
Level of 
Variable Team Conventional t probability 

(N=69) (N=79) (two-tail) 
Age ops 3.94 -2.0134 0.0462 
Years of teaching 
experience 32.26 nw] =1.992 0.048 
Years of post- 
secondary education 4.10 4.09 0.073 0.941 
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probability of a difference occurring between the groups on this variable 
was very small indeed. 

As Table XIV illustrates, no significant differences were found 
between the male and female team teachers on any of the satisfaction 
factors or on the total satisfaction score, and a comparison of the 
mean scores of the male and female conventional teachers revealed a 
significant difference on only one factor. Female conventional teachers 
were found to have a significantly higher mean score on ''Teacher Status." 

In a comparison of male team teachers with male conventional 
teachers, the male team teachers had significantly higher mean scores 
on ''Teacher Rapport with the Principal", "Curriculum Issues", 

"Community Support of Education", and "School Facilities and Services". 
A similar comparison among female teachers showed the team teachers 

to have significantly higher mean scores on ''Curriculum Issues", and 
"School Facilities and Services" (Table XV). 

Relationships between the satisfaction factor scores and the 
age, years of teaching experience, and years of post-secondary education 
of the team teachers are shown in Table XVI. In the relationships 
between age and the satisfaction factor scores, the age of the team 
teachers was found to produce significant negative correlation 
coefficients with ''Teacher Status" and ''Community Support of Education." 
No significant relationships were found between the number of years of 
teaching experience of the team teachers and the satisfaction scores; 
nor was significance reached in the correlations between the number of 
years of post-secondary education of the team teachers and the 
satisfaction factor scores. 


Relationships between the satisfaction factor scores and the age, 
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67 
years of experience, and years of post-secondary education of the 
conventional teachers are also shown in Table XVI. No relationships 
were found to be significant at the 0.05 level between ages of the 
conventional teachers and the satisfaction factor scores. A significant 
positive relationship was found between the number of years of 
teaching experience of the conventional teachers and one of the satis- 
faction factors, "Teacher Salary."' The number of years of post- 
secondary education of the conventional teachers produced significant 
positive correlation coefficients with two of the satisfaction factor 
scores (''Teacher Load" and "School Facilities and Services") and with 
the total satisfaction score. 

Comparison of the number of years of experience (both total 
experience and team teaching experience) of the teachers who chose to 
become involved in team teaching and those who were assigned to their 
team teaching positions are shown in Table XVII. No significant 
differences were found between the team teachers who chose to become 
involved in team teaching and those who were assigned to their 
positions on the length of their total teaching experience. A comparison 
of the same groups on the length of team teaching experience, however, 
did reveal a t value for the difference between the means significant at 
the 0.05 level. Team teachers who chose to become involved in team 
teaching had a significantly greater number of years of experience in 
team teaching than the teachers who were assigned to their team 
teaching positions. 

In Table XVIII the enthusiasm (both initial and present) of 
the team teachers who chose to become involved in team teaching is 


compared with that of the team teachers who were assigned to their 
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TABLE XVIT 


NUMBER OF YEARS OF TEACHING EXPERIENCE (TOTAL AND TEAM TEACHING) OF 
TEAM TEACHERS WHO CHOSE TO BECOME INVOLVED IN TEAM TEACHING 
AND TEAM TEACHERS WHO WERE ASSIGNED TO THEIR POSITIONS 


Means 
Level of 
Variable Chose Assigned 3 probability 

(N=50) (N=19) (two-tail) 
Number of 
years of total 
teaching experience 3.46 2n18 13878 0.065 
Number of 
years of team 
teaching experience 1.94 oe 2.149 0.0048 


aWelch t Prime Approximation 
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THE ENTHUSIASM (INITIAL AND PRESENT) OF TEAM TEACHERS WHO CHOSE 
TO BECOME INVOLVED IN TEAM TEACHING AND TEAM TEACHERS 
WHO WERE ASSIGNED TO THEIR POSITIONS 


Mean _ responses 


Variable Chose Assigned 
(N=50) (N=19) 


Initial enthusiasm upon 
being assigned to a 
team teaching position 3.96 3.84 


Present enthusiasm 
toward involvement in a 
team teaching situation 3.86 3.42 


0.433 


Level of 
probability 
(two-tail) 


0.666 
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70 
positions. It was found that there were no significant differences 
between the two groups on either their initial enthusiasm upon being 
assigned to a team teaching position or their present enthusiasm toward 
involvement in a team teaching situation. 

A comparison was made of the twelve schools in the sample on 
the basis of the mean satisfaction factor scores and mean total 
satisfaction scores of the teachers in the schools in order to 
determine any inter-school differences that may have occurred. As 
indicated in Table XIX, significant inter-school differences occurred 
between the mean scores for four of the satisfaction factors (''Teacher 
Rapport with the Principal", ''Teacher Salary", "Community Support of 
Education", and "School Facilities and Services"). All of the inter- 
school differences, with the exception of two in "School Facilities 
and Services", occurred between team teaching schools and conventional 
schools. In the two exceptions the differences occurred between 

r 
conventional schools. 

The inter-school differences observed were very few in number 
and could, perhaps, have occurred by chance alone considering that the 
number of possible differences in each factor is sixty-six*. 
Consequently, very little of the difference in job satisfaction that did 


occur could have been attributed to the differences among schools. 


Discussion of the Findings 


The lack of a significant difference on the total satisfaction 


*The number of possible combinations was calculated using the 


formula Cyne n! .' (1:87) 
elmer): 
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72 
score of team and conventional teachers, revealed in the testing of 
Hypothesis 1.0, provides evidence that in the sample studied there 
was no dominant effect of the teaching situation on the job satisfaction 
of the teachers. It also supports the use of multi-dimensional 
approaches to the study of job satisfaction since fairly substantial 
differences were found in some factors even though no significant 
difference was found on the total satisfaction score. 

The differences found on “Teacher Salary'' (Hypothesis 1.4) 
were unexpected in view of the salary policies and bargaining procedures 
used in the Edmonton school systems. However, the lower satisfaction 
of the team teachers may be a result of the fact that they had 
significantly fewer years of teaching experience than the conventional 
teachers (Table XIII, p.62) and were sensitive to the salary differences 
resulting from this. Another possible explanation of the findings is 
provided by Johnson who also found significant differences on ''Teacher 
Salary'' between the two groups of Edmonton teachers compared in his 
study: ". . . the salary issue was used by teachers who were dissat- 
isfied with other aspects of their work as a 'scapegoat'." (2:71) 

If team teachers saw their position as difficult and unrewarding, they 
may have expressed their disgruntled feelings in terms of salary 
dissatisfaction. 

Since the team teaching schools are frequently referred to as 
"experimental schools", and since many of the curricular innovations 
are first attempted in these schools, the differences found on 
"Curriculum Issues" are possibly an indication of the freedom the team 
teachers feel they have to make changes in the curriculum to meet their 


needs. The differences may also be an indication of the greater 
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73 
satisfaction team teachers derive from having opportunities to exchange 
ideas pertaining to the organization of the curriculum with their 
colleagues, a feature of the working situation commonly associated with 
cooperative teaching. 

The differences found on "Community Support of Education" reveal 
that team teachers tend to be more satisfied with the degree of community 
support given to education in their areas. Further analysis, illustrated 
in Table XV (p.65), indicated that these differences could only be 
attributed to the male teachers. Whereas the male team teachers had a 
significantly higher mean score on ''Community Support of Education" 
than the male conventional teachers, no significant differences were 
found between the female team teachers and female conventional teachers. 

The differences found on "Community Support of Education" may 
possibly be an indication of the interest of the community in the team 
approach to school organization and their support for such a program. 
Such interest may be perceived by the team teachers as a result of the 
numerous visits paid to the school by individuals interested in observing 
cooperative teaching. 

The differences found on "School Facilities and Services" reveal 
that team teachers are more satisfied with the facilities and services 
in their schools than the conventional teachers. A possible 
explanation for this finding is that the team teaching schools in the 
sample are newer, have newer facilities, and contain features which 
are lacking in the conventional schools (e.g., large teaching areas, 
centrally located instructional materials centers, and closed circuit 
television). Furthermore, the facilities and services which are avail- 


able in the schools may possibly be more readily utilized when a team 
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approach is employed. 

Findings related to Hypothesis 2.0 indicate that the job 
satisfaction of the team teachers tends to be associated with the length 
of experience in team teaching. Significant relationships were found 
between length of team teaching experience and "Satisfaction with 
Teaching", "Community Support of Education", "School Facilities and 
Services", and the total satisfaction score. All the correlation 
coefficients which were found to be significant at the 0.05 level were 
positive, indicating that teachers with more experience in team 
teaching express greater job satisfaction than those with less 
experience in team teaching. This possibly results from the initial 
frustration of teachers in a team situation when they encounter new 
relationships with other teachers and students and other aspects of 
school organization which are different from the more conventional 
approach. 

Although similar relationships may be suspected between job 
satisfaction and total teaching experience, Table XVI (p.66) reveals 
that none were found. No significant relationships were found between 
the job satisfaction of team teachers and their total experience; and 
among conventional teachers, the only significant relationship that was 
found was between ''Teacher Salary" and total teaching experience. 

However, since over 80 per cent of the team teachers had less 
than three years of teaching experience (Table VII, p.49), any 
generalization made in regard to Hypothesis 2.0 must be tempered by the 
evidence of this lack of team teaching experience. The findings from 
Hypothesis 2.0 became particularly suspect when the job satisfaction of 


the team teachers with one and two years of team teaching experience 
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was compared with the job satisfaction of team teachers with three to 
five years of team teaching experience. As revealed in Table Xx, 
significant differences were found on “Teacher Salary" and "Community 
Support of Education", team teachers with three to five years of team 
teaching experience having the higher mean score on both factors. Of 
the four factors which were found to correlate significantly with years 
of team teaching experience when testing Hypothesis 2.0, a significant 
difference was found on only one ("Community Support of Education") 
when the team teachers with one and two years of team teaching experience 
were compared to team teachers with three to five years of team teaching 
experience. 

Hypothesis 3.0 was prompted by the findings of a study conducted 
by Davis which was quoted in Chapter II (p.24): the poorest attitudes 
toward team teaching were exhibited by those teachers who were forced 
into the program with no real understanding as to its purpose. No 
indication of any tendencies in the direction suggested by Davis' 
findings was felt to exist since no significant differences were found 
between the mean satisfaction factor scores of teachers who chose to 
become involved in team teaching and teachers who were assigned to their 


team teaching positions without any choice in the matter. 


Summary of Findings 


The teachers in the conventional schools expressed lower 
satisfaction than the teachers in the team teaching schools on three 
of the ten factors (Curriculum Issues, Community Support of Education, 
and School Facilities and Services) and higher satisfaction on one 


(Teacher Salary). 
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TABLE XX 


MEAN SATISFACTION FACTOR SCORES AND TOTAL SATISFACTION SCORES OF TEAM 
TEACHERS WITH ONE AND TWO YEARS OF TEAM TEACHING EXPERIENCE AND TEAM 
TEACHERS WITH THREE TO FIVE YEARS OF TEAM TEACHING EXPERIENCE 


Mean scores 


Factor Sito > oyte. 1 and 2 yrs. Level of 
team teaching team teaching t probability 
experience experience (two-tail) 

(N=12) (N=57) 


1.Teacher rapport 


with principal 5.04 5.20 -0.508 0.613 
2.Satisfaction with 
teaching 5.14 4.94 0.634 0.528 
3.Rapport among 
teachers 5.00 5205 -0.161 0.872 
4.Teacher salary 5.29 4.68 LL AD 0.038 
5.Teacher load 5.00 5.01 -0.011 0.991 
6.Curriculum issues 5.69 5.30 1.246 0.217 
7.Teacher status 5.40 4.91 {Male yes One 
8.Community support 
of education nee Hi) 5.07 2.916 0.005 
9.School facilities 
and services 5250 5.39 0.418 0.677 
10.Community pressures wee 4.83 1.348 0.182 
TOTAL SCORE 5a Lo 50.43 1.456 0.150 
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Length of experience in team teaching correlated positively with 
"Satisfaction with Teaching", "Community Support of Education", "School 
Facilities and Services" and total satisfaction. However, these findings 
should be viewed cautiously since over 80 per cent of the team teachers 
had less than three years of team teaching experience. 

No differences were found between the job satisfaction of 
teachers who chose to become involved in team teaching and teachers who 


were assigned to their team teaching positions without any choice in 


the matter. 
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CHAPTER VI 


SUMMARY AND CONCLUSIONS 


Summary of the Study 


The central problem of this study was to determine if any 
significant differences existed between job satisfaction of teachers 
involved in team teaching in team teaching schools and that of teachers 
in conventional schools. Job satisfaction was taken to be the attitudes 
of the teachers to various aspects of their work situation as expressed 
in responses to the items in the Purdue Teacher Opinionaire. Team 
teaching was considered to be a teaching situation in which the majority 
of the staff was formally organized so that groups of teachers accept 
the responsibility for planning, carrying out, and evaluating an 
educational program or some major portion of a program for an aggregate 
of pupils. 

Although much of the reviewed literature tended to indicate 
that the job satisfaction of teachers is enhanced in a team teaching 
situation, none of the research which was encountered directly studied 
teacher satisfaction in team teaching schools. Most of the studies were 
subjective reports of teacher satisfaction in various team teaching 
experiments conducted in the United States, and others were rather 
general accounts of teacher attitudes toward team teaching. 

In order to obtain a sample which would be large enough to be 
used for statistical comparisons, the junior high school teachers from 
schools in both the Edmonton Public School District and the Edmonton 
Separate School District were included. Six schools were selected as 


being team teaching schools and an equal number were selected as 


IV ARTSAHO 


2MOT2UIQNOD GHA YAAMMUG pp S49 


vos 11 snteradteb oF aew vbete eins io maldoxrg Sstinso oa? een 


arsroess to soljoeteisse dof asawied eeron easonstetttb tnaolitngle 
eiorioee2 to Jed? bas efooroe gmidones wes? of antdoss? mas3 nk beviovat 
esbu3ltis aris od 63 asia) sew aoljosteijse dol laloodoe Lanolimevae at 
uahnnidae as noljsuste Ayow tieds Yo e329qe68 euoivav-ot ersfisae2 ed3 20 
meeT .oriacoiniq® totiopeT subtwl oda ni amatt.ad3 02 vininbanaictae } 
yvittoltam eda dotlw at noltsuile guidorgss s sd od bersbhenoo asw gaidose? 
iqagos exsdog92 bo equate Jed? oa. besinagio vifsero? caw tase od2 to 
om goiisufsvs baa ,juo gnbyrigo .griageta 102 viliidtencqaet ate ; | Mf 
siagetsge o8 101 matgotq 6 to molitoyg separ ‘ide 10 m@sTROTG isnolisoubs a : 


ee | 


.eliqug to 
etsoibni 03 bebrs? etwistert! bewobvet ada to dowm dguorlaiA 


gtifises? mest « oi beonarins at exsdoee00 Yo notiosialiss dof sit ted? ae 


P ? 


i 


beibeute yizoa1ib bevetnyvoonsesw daddy Aoresast efit to sfon _solisuite eo 
svaw eaibyse adi to JeoM .elooise anifosed mas? al noliostaisse s9o882 
gsisioss) god avoirev mi noltosteizse trosed to edroqet sviisetdua: 


tefivex stew exerio bas ,estes? bazin ef3 mi bsdoubnos etneml19qx9 


i, 
4 7 , t¢ ; 
.gninioesd mee3 bipwor esbyuiisye teases to einvoooa Isteneg |) 


7 
A J : " 
Uhek! 
tyr Hy 
ann enh 
, 


ad o3 dguens sgiel o¢ bluow doidw slqmse s simido o3 tob10 al 
a 


moti exsriges) (oodoe dgtd toknyt sA2 .enoetueqmoo leoiielisse tol be 


qopnombd oft bas tolsteid Looed oLidut noinembS si d3zod al aloo 


as bajoslse staw elondoe xi@ . bebylont axew tolztelG Lords? ¢: ata 


ap beicaiee e19w redmun isups om bes eloodoe gnidoge 


80 
conventional schools for comparative purposes. Schools were considered 
to be team teaching schools if the majority of junior high school teachers 
in them were involved in team teaching as defined in this study. 
Conventional schools were chosen which were considered to be comparable 
to the team teaching schools which had been selected. 

The Purdue Teacher Opinionaire, purporting to measure ten 
satisfaction factors and total satisfaction, was administered to the 
teachers in the twelve schools, and 148 usable returns, representing 81.32 
per cent of the total distributed, were received (69 from the team 
teaching schools and 79 from the conventional schools). Other data were 
collected by means of a personal and professional data questionnaire. 

Satisfaction factor scores and total satisfaction scores were 
compiled for each respondent and t tests were used to compare the mean 
scores of the team and conventional teachers as well as those of the 
male and female teachers and those of team teachers who chose to become 
involved in team teaching and teachers who were assigned to team teaching 
positions without any choice in the matter. Pearson product-moment 
correlations were used to determine significant relationships between 
the factor and total scores of the team teachers and the length of their 
experience in team teaching; and between the factor and total scores of 
both groups of teachers and age, total years of experience in teaching, 
and years of post-secondary education. 

Three null hypotheses were postulated, pertaining to the 
differences in job satisfaction of team and conventional teachers, the 
differences in job satisfaction of team teachers who chose to become 
involved in team teaching and those who were assigned to their team 


teaching positions, and the relationship between the job satisfaction 
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of the team teachers and the length of their experience in team 


teaching. 


Summary of the Findings 


Analysis of the findings showed that the team teachers expressed 
significantly lower satisfaction with ''Teacher Salary" than the 
conventional teachers, but were significantly more satisfied with 
"Curriculum Issues", "Community Support of Education", and "School 
Facilities and Services." 

Length of experience in team teaching was found to correlate 
positively at the 0.05 level with "Satisfaction with Teaching", 
"Community Support of Education", "School Facilities and Services", 
and the total satisfaction score. However, it was observed that these 
findings had to be viewed cautiously since over 80 per cent of the team 
teachers had less than three years of experience in team teaching. 

There was no evidence that method of involvement in team teaching 
had any effect on the job satisfaction of the team teachers. No 
significant differences were found between the mean satisfaction factor 
scores and total satisfaction score of teachers who chose to become 
involved in team teaching and those of teachers who were assigned to 
their team teaching positions without any choice in the matter. 

In addition to the testing of the hypotheses, further analysis 
was conducted which revealed that the following differences and relation- 
ships were significant at the 0.05 level. 

(1) The team teachers were significantly younger and had significantly 
less teaching experience than the conventional teachers. 
(2) When the job satisfaction of male and female teachers in each 


teaching situation was compared, the only significant difference found 
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was that female conventional teachers expressed greater satisfaction 
than male conventional teachers on the "Teacher Status" factor. 

(3) Both male and female team teachers expressed greater satisfaction 
than their counterparts in conventional teaching situations with 
"Curriculum Issues" and "School Facilities and Services". Male team 
teachers indicated significantly higher satisfaction than male 
conventional teachers on "Teacher Rapport with Principal" and 
"Community Support of Education". 

(4) The age of the team teachers correlated negatively with ''Teacher 
Status" and "Community Support of Education". 

(5) The number of years of teaching experience of the conventional 
teachers correlated positively with ''Teacher Salary", and the number 
of years of post-secondary education of the conventional teachers 
correlated positively with ''Teacher Load", "School Facilities and 
Services", and the total satisfaction score. 

(6) Team teachers who chose to become involved in team teaching had 
a significantly greater number of years of experience in team teaching 
than the teachers who were assigned to their team teaching positions 


without any choice in the matter. 


Conclusions 

The findings of this study offer some support to the speculation 
of many writers in the field that team teachers are more satisfied with 
their working situation than conventional teachers. However, it should 
be noted that they have expressed greater satisfaction on only three of 
the ten satisfaction factors so that the type of teaching situation can 
by no means be considered to be a dominant variable in the determination 


of teacher job satisfaction. The job satisfaction of teachers is affected 


oijonzeldse 1938929 bseestqxs etsd9s02 Isnolenaynop Signe? Gadd saw 
at “asdet2 tarlos 41 go etsdosed Ienotonsveco sian quad 

OLrlo2eile ties ps2asta bavee taxes StShokes Mso7 slemsi bop sism dod ce) 
tJ sorsausie anidsast Isooltasvqco al edtsqrsgnueo sseds asm 
B93 Slat ‘asotv1s? bre eeitiliosy loose” bas. “asueel moi voix xaD' 
giaa@' nes moLjosie Li igitd yltnsoltitagte badeorbnt arsrioss3 


os “Ieqtoatxd diie d10gasH serossT" no exenoeed fenolinsvnos 


,ijsouba 20 sroqque yoinuommaol” 


tefoasT daiw visviisasn beteles staross? oped sdt to ege saY (A) 
yhteouba 7 roqque yiinuamod” Sas "eutes2 

fsaottaevnos ssi? } siseqxs giridoses to atssy to tedmun eat (CC) 
rsdmun 95 oh ‘s(s@ sedoasT" dsiw yisvijleog batelertos sts12697 
exeroses [smolinevann eft to noltsoubs ~jebnose-Je0g to eresy io 

boa estatiiost Loorisd” ,""bsol dossT’ ditw vievigieoq bessisrzo5 | 

g soltosleltse Issos ofa bane ."senivies 

ban aoltinses mest al beviovni amoo ofw erofiosat meeT (0) 


done) maod at soneivsqxe to exvsey lo redeun todestg ylinsaliingle & 
enoijieoq gnirloass maa tema o3 Bbeagleas raw ofw eyedosead sid nes 


yottam ads nt solodd> yas suodiiv 


anoteulonod 
notzaluosqe en? 03 -Iteqque ymoe imstte ybuse eid’ to. egnibal? sAT 
dgiw Bstleltee stom 318 azsrosei ase tends bistaveds ni evealtew uns to 
bivorde 31: . zeavawoH 213adoas2 isnolanesvneoy nari notisuste gnidzow ated 
to 9182 yIno mo solinsietise 13sstg beeestqxs sven vars tania beton ad 
mo noftiausie goidese2 io equa eld i@ Se andthe notsosielise ns3 end 


noltegierszeb sii ot oidsizsy snentmob a ad oF beasblano> ad sosan on ya 


bejosite et evsross) to nobtostetise dot sAT .nolztositeinea dot stedsee2°26 i 


é 
- 


83 
by many variables, among which the type of teaching situation appears 
to be one. 

The largest and most consistent differences between the team 
teachers and conventional teachers were found on Factor 6: "Curriculum 
Issues" and Factor 9: "School Facilities and Services.'' The 
significantly higher mean score of the team teachers on Factor 6 leads 
to the conclusion that the team teachers were more satisfied with 
matters concerning the curriculum than were the conventional teachers. 
Similarly, the significantly higher mean score of the team teachers on 
Factor 9 indicates greater satisfaction among the team teachers than 
among the conventional teachers with the facilities and services provided 
in their schools. 

The other factor on which the team teachers had significantly 
higher mean scores was Factor 8: "Community Support of Education." 

The conclusion drawn from this finding is that the team teachers were 
more satisfied than the conventional teachers with the support given to 
the educational program in their schools by the community. 

The findings concerning these three factors are thought to be an 
indication of the greater satisfaction of the team teachers purported in 
the literature reviewed. However, any generalizations which might be 
made regarding this conclusion must be tempered with caution, especially 
in view of the failure to find significant differences between the team 
and conventional teachers on such factors as "Satisfaction with Teaching" 
and Lepage Teachers." 

Although the differences on Factor 4: ''Teacher Salary" indicate 
that the team teachers were less satisfied with salaries and salary 


policies than the conventional teachers, they may actually reflect lower 
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satisfaction resulting from the fact that team teachers were less 
experienced and possibly were sensitive to salary increments being 
provided on the basis of experience in teaching--not from the fact that 
they were in a team teaching situation. 

No conclusions can be made regarding the significant relationships 
which were found between length of experience in team teaching and 
"Satisfaction with Teaching", "Community Support of Education", 

"School Facilities and Services", and the total satisfaction score. 
Over 80 per cent of the team teachers had less than three years of team 
teaching experience, and a greater range of experience is necessary 
before any conclusions can be reached regarding these relationships. 

There was no evidence to suggest that the method of involvement 
in team teaching had any effect on the job satisfaction of the team 
teachers. Significant differences were not found on any of the 
satisfaction scores or on the total satisfaction score between the 
teachers who chose to become involved in team teaching and the teachers 


who were assigned to their team teaching positions. 


Suggestions for Further Research 


The findings of this study have shown that certain factors in the 
job satisfaction of teachers appear to be related to whether they are in 
a team or conventional teaching situation. These findings also indicate 
a need for further research. Such additional research might be conducted 
in the following areas: 

(1) Duplication of this type of study in another setting where team 
teaching has been in effect for a longer period of time or in the 
Edmonton Public School District and the Edmonton Separate School District 


when the teachers have had more experience with this pattern of school 
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organization. 

(2) Comparison of the job satisfaction of team and conventional 
teachers in the elementary and high school. 

(3) Comparison of the job satisfaction of team and conventional 
teachers in the specific subject areas. 

(4) Comparison of the job satisfaction of such groups as rural and 
urban teachers, teachers of low ability students and teachers of high 
ability students, and teachers of vocational students and teachers of 


academic students. 
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APPENDIX A.1 


THE PURDUE TEACHER OPINIONATRE 


Details, "red tape,'' and required reports 
absorb too much of my time. 


The work of individual faculty members is 
appreciated and commended by our principal 


Teachers feel free to criticize administrative 


policy at faculty meetings called by our principal. 


The faculty feels that their suggestions pertaining 


to salaries are adequately transmitted by the 
administration to the board of education. 


Our principal shows favoritism in his relations 
with the teachers in our school. 


Teachers in this school are expected to do an 


unreasonable amount of record-keeping and clerical 


work. 


My principal makes a real effort to maintain close 


contact with the faculty. 


Community demands upon the teacher's time are 
unreasonable. 


I am satisfied with the policies under which pay 
raises are granted. 


My teaching load is greater than that of most of 
the other teachers in our school. 


The extra-curricular load of the teachers in our 
school is unreasonable. 


Our principal's leadership in faculty meetings 


challenges and stimulates our professional growth. 


My teaching position gives me the social status 
in the community that I desire. 


The number of hours a teacher must work is 
unreasonable. 


Teaching enables me to enjoy many of the material 
and cultural things I like. 
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My school provides me with adequate classroom 
supplies and equipment. 


Our school has a well-balanced curriculum 


There is a great deal of griping, arguing, taking 
sides, and feuding among our teachers. 


Teaching gives a great deal of personal 
satisfaction. 


The curriculum of our school makes reasonable 
provision for student individual differences. 


The procedures for obtaining materials and 
services are well defined and efficient. 


Generally, teachers in our school do not take 
advantage of one another. 


The teachers in our school cooperate with each other 
to achieve common, personal, and professional 


objectives. 


Teaching enables me to make my greatest contribution 
to society. 


The curriculum of our school is in need of major 
revisions. 


I love to teach. 


If I could plan my career again, I would choose 
teaching. 


Experienced faculty members accept new and younger 
members as colleagues. 


I would recommend teaching as an occupation to 
students of high scholastic ability. 


If I could earn as much money in another occupation, 
I would stop teaching. 


The school schedule places my classes at a 
disadvantage. 
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Within the limits of financial resources, 

the school tries to follow a generous policy 
regarding fringe benefits, professional travel, 
professional study, etc. 

My principal makes my work easier and more pleasant. 


Keeping up professionally is too much of a burden. 


Our community makes its teachers feel as though they 
are a real part of the community. 


Salary policies are administered with fairness and 
justice. 


Teaching affords me the security I want in an 
occupation. 


My school principal understands and recognizes 
good teaching procedures. 


Teachers clearly understand the policies governing 
salary increases. 


My classes are used as a "'dumping ground" for problem 
students. 


The lines and methods of communication between teachers 
and the principal in our school are well developed 

and maintained. 

My teaching load in this school is unreasonable. 


My principal shows a real interest in my department. 


Our principal promotes a sense of belonging among 
the teachers in our school. 


My heavy teaching load unduly restricts my 
nonprofessional activities. 


I find my contacts with students, for the most part, 
highly satisfying and rewarding. 


I feel that I am an important part of this 
school system. 
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The competency of the teachers in our school 
compares favorably with that of teachers in 
other schools with which I am familiar. 


My school provides the teachers with adequate 
audio-visual aids and projection equipment. 


I feel successful and competent in my present 
position. 


I enjoy working with student organizations, 
clubs, and societies. 


Our teaching staff is congenial to work with. 


My teaching associates are well prepared for their 
jobs. 


Our school faculty has a tendency to form into 
cliques. 


The teachers in our school work well together. 


I am at a disadvantage professionally because 
other teachers are better prepared to teach than I am. 


Our school provides adequate clerical services 
for the teachers. 


As far as I know, the other teachers think I am 
a good teacher. 


Library facilities and resources are adequate 
for the grade or subject area which I teach. 


The "stress and strain'' resulting from teaching 
makes teaching undesirable for me. 


My principal is concerned with the problems of 


the faculty and handles these problems sympathetically. 


I do not hesitate to discuss any school problem 
with my principal. 


Teaching gives me the prestige I desire. 


My teaching job enables me to provide a satisfactory 
standard of living for my family. 
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The salary schedule in our school adequately 
recognizes teacher competency. 


Most of the people in this community understand 
and appreciate good education. 


In my judgement, this community is a good place 
to raise a family. 


This community respects its teachers and treats 
them like professional persons. 


My principal acts as though he is interested 
in me and my problems. 


My school principal supervises rather than 
"snoopervises'' the teachers in our school. 


It is difficult for teachers to gain acceptance 
by the people in this community. 


Teachers' meetings as now conducted by our principal 
waste the time and energy of the staff. 


My principal has a reasonable understanding of the 
problems connected with my teaching assignment. 


I feel that my work is judged fairly by my principal. 
Salaries paid in this school system compare favorably 
with salaries in other systems with which I am 
familiar. 


Most of the actions of students irritate me. 


The cooperativeness of teachers in our school 
helps make my work more enjoyable. 


My students regard me with respect and seem to 
have confidence in my professional ability. 


The purpose and objectives of the school cannot 
be achieved by the present curriculum. 


The teachers in our school have a desirable influence 
on the values and attitudes of their students. 


This community expects its teachers to meet 
unreasonable personal standards. 
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My students appreciate the help I give them with 
their school work. 

To me there is no more challenging work than teaching. 
Other teachers in our school are appreciative of 

my work. 

As a teacher in this community, my non-professional 
activities outside of school are unduly restricted. 

As a teacher, I think I am as competent as most other 
teachers. 

The teachers with whom I work have high professional 
ethics. 

Our school curriculum does a good job of preparing 
students to become enlightened and competent citizens. 
I really enjoy working with my students. 


The teachers in our school show a great deal of 


initiative and creativity in their teaching assignments. 


Teachers in our community feel free to discuss 
controversial issues in their classes. 


My principal tries to make me feel comfortable 
when he visits my classes. 


My principal makes effective use of the individual 
teacher's capacity and talent. 


The people in this community, generally, have a 
sincere and wholehearted interest in the school system. 


Teachers feel free to go to the principal about 
problems of personal and group welfare. 


This community supports ethical procedures regarding 
the appointment and reappointment of members of the 
teaching staff. 


This community is willing to support a good program 
of education. 


Our community expects the teachers to participate 
in too many activities. 
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as a teacher. Di onl0 
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APPENDIX A.2 


TEACHER QUESTIONNAIRE 


PLEASE ANSWER THE QUESTIONS IN THIS SECTION OF THE QUESTIONNAIRE ON THE 
SAME SHEETS AS YOU HAVE USED FOR THE OPINIONAIRE. BLACKEN THE SPACE ON 
THE ANSWER SHEET WHICH CORRESPONDS TO THE CATEGORY IN WHICH YOU BELONG. 


101. 


102. 


103. 


104. 


AGE: 105. 


(1) under 20 
(2) 20-25 
(3) 26-30 
(4) 31-35 
(5) 36-40 
(6) 41-45 
(7) 46-50 
(8) 51-55 
(9) over 55 


(1) male 
(2) female 


MARITAL STATUS: 
(1) single 

(2) married 

(3) other 


106. 


TEACHING EXPERIENCE: 
(include this year as a 
full year) 

(1) 1 year 

(2) 2 years 

(3) 3-4 years 

(4) 5-9 years 

(5) 10-19 years 

(6) 20 years or more 


PART B 


NUMBER OF YEARS OF POST-SECONDARY 
TRAINING: 

(for which you are credited for 
salary purposes) 

(1) 1 year or less 

(2) 2 years 

(3) 3 years 

(4) 4 years 

(5) 5 years 

(6) 6 years or more 


SUBJECT AREA IN WHICH THE MAJORITY 
OF YOUR TEACHING TIME IS SPENT: 
(1) math 

(2) science 

(3) social 

(4) English 

(5) French 

(6) physical education 

(7) fine arts 

(8) home ec. or ind. arts 
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Questions 107-111 are to be answered ONLY BY TEACHERS INVOLVED IN TEAM 
TEACHING. 


107. 


EXPERIENCE IN TEAM TEACHING: 


(include this year as a full year) 


(1) 1 year 
(2) 2 years 
(3) 3 years 
(4) 4 years 
(5) 5 years or more 
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108. 


109. 


PTO. 


rt. 


100 


WHAT WAS YOUR INITIAL ENTHUSIASM WHEN YOU WERE ASSIGNED TO YOUR 
POSITION IN A TEAM TEACHING SITUATION? 

(1) very low 

(2) low 

(3) moderate 

(4) high 

(5) very high 


WHAT IS YOUR PRESENT ENTHUSIASM TOWARD BEING INVOLVED IN A TEAM 
TEACHING SITUATION? 

(1) very low 

(2) low 

(3) moderate 

(4) high 

(5) very high 


WERE YOU GIVEN THE CHOICE OF WHETHER OR NOT TO BECOME INVOLVED IN 
TEAM TEACHING? 

(1) yes 

(2) no 


FREE RESPONSE: BRIEFLY DESCRIBE THE EVENTS WHICH LED UP TO YOUR 
APPOINTMENT IN A TEAM TEACHING SITUATION. 


PLEASE CHECK TO MAKE SURE THAT ALL ITEMS HAVE BEEN ANSWERED. THE 
COMPLETION OF ALL QUESTIONS IS NECESSARY IN ORDER FOR THE RESULTS OF 
THIS STUDY TO BE MEANINGFUL. 
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APPENDIX A.3 


UNIVERSITY OF ALBERTA - DEPARTMENT OF EDUCATIONAL ADMINISTRATION 
TEACHER OPINION STUDY 

Directions: 

1) Use the I.B.M. Answer Sheet for all responses except 111. 

2) Please answer all questions (1-100 from the Teacher Opinionaire 
and 101-106 from the Personal Data Sheet). 
TEAM TEACHERS ONLY will answer questions 107-111. 

3) Mark only one response for each question. 

4) Use an HB pencil to mark your responses. It is important that 
your marks are no longer than the guidelines which are provided. 
Avoid making your marks too large or too faint. If you change 


a response, erase the first mark completely. 


5) Do not put your name or any other identification on the answer 
sheet. 


6) Replace the answer sheet and all other material in the envelope 
and return it to the school office. 


The completed questionnaires will be picked up at the school 
after two or three days. Please make sure to return them to the office 
before that time. 


Thank you for your willingness to cooperate in this project. 
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